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C, 'ABSTRACT OF THE'STUDY .

‘This sfudy attended to the probf@m of overcoming established; fre-
quently limited student attitudes’toward works of art, It was felt that
this problem must be resolved if students are to-assimilate imstructional
content in art criticism designed for college elementary education students.

A - .
. Two experimental groups and. a control group wereoemployed 1n the gtudy

-conducted at Indiana University during the Spring Semester of 1974, - All
three -groups were exposed to identical content in art criticism which com-
bined the stages of art criticism with sevezal theories of art. A teaching

_ strategy drawn largely from studies in attitude and attitude change was '
' ested to determine its effectiveness in’ causing students to attend to and -

6;ssimilate specified content “in art\ criticism., Aséimilation of content was -

deterninéd by comparing pretest and posttest responses -on.an instrument de~
signéd to ascertain studert: attitudes regatding an’ agsortment of art slides
as well as the aestheticoqualities referred to by students when formulating

and substantiuting these attitudes. o

} The teaching strategy tested reQuired students to express puhlicly their"
attitudes concerning works of art, Some of these students (Experimentgl
‘Group I) were asked to express positivé judgments about works toward which
they responded ‘earlier in a negative manner,. Others (Experimental Group i)
‘were able to express positive or negative judgments concerniag works toward
which they, previdusly respondéd in positive or negative ways. It was hypo- - -
thesized that both approaches would bring about modifications of attitude ..
toward -specified works of art although the amourit and direction of this change
would differ between groups. It was also hypothesized that students in -
Experimental Group I would refer to an expanded number of different aesthe~ -°

tie qualities ,whén asked to support their expressed sttitudes towamd certaiu
works of art, :

<

A comparison of oretest.and'posttest dhts revealed that: *

1, EXPERIMENTAL GROUP I
LA Signigwcantly changed theiy sttitudes toward a selection of srt
slides”viewed during testing.
B. Employed-a significantly larger number of aestheti¢ qualities when
~ asked to list reasons to support.their“expressed attitudes about
works of art.

2.¢‘EXPER1MENTAL GROUP 11

“ A. Also demonstrated a change in attitude toward a selection of art
slides, but the change wds not as great as that recorded by the
first experimental group,

B, Fmployed a "larger.number of aesthetic Qualities wvhen asked to list
reasons it support of their .expressed attitudes about works of art
but, again, the number was npt as great/as that recorded'by the

“first experimental grosy

\




3. CONTROL GROUP B C "
e A;‘ ,Faued to demonat:rate a change in att::!.mde towa::d a aeiection
of art alides. ‘L | | .
cb.  Tended to employ the same number of aesthei:ic qualities when,
~ feked to 1list reéasons in eupport of their expressed attitudes .
about works of art. _
. ", % , .
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I. INTRODUGTION AND PURPOSE OF THE STUDY

“

Current efforts to upgrade elementary achool art prpgrams are made

more difficult by a realization of the added responsibil&ty art must

assume 1n providing pupils with guidance during their encountera with a
“multitude of diverse visual products. Chapman (1969)1 observes th&t
children as_well as adélts/;re called apon to make decisidns about art
products in virtually every aspect of their 1ives. . Incregsed powers of
discrhqtnation and judgment are esgential in controlling the seeminglv
en&less f}ow‘of visugl.stiqgli pouring %ram the mass media teday. Con=
sequéhtl&; art prog?éms'at all levels shoﬁid be prepared to extend the
aesthetic sensitivity of students and to develop the deciaion-making
skills r%guired duzing artistic encouatetn. As Ralph Smith (1966)2
atatea, "Unless . the pqp{l'through art edgcation.fo;tifigs himself with

basic aesthetic diacipfineb, he will be unprepared to judgé'invidicas“

[

~

- forms of pgopagandé, whether expfeésedain debased pop&lat arf{cr in thes
| pointléés,p&écurings of the pseudo-ava;tjéarde " C |
quortunately, many elementary school art programa do not 1irecz

proper and auffictent attention to: the task of preparing cirildren to

‘make aesthetic ﬂrdgmbnts. _Munro (1956)3 in voicing his asseasment'of

most art agpfeciation_programe,-notes that‘they conaist.oﬁ_littlé:mote

than a superficial chroﬁLlogibal survey 6f'ért hiagbry in which chiidren
‘are exposed to a geries of art works which the teacber deems worchy of
examinq/}én. .Feldman (1966)4 maintaing that education of this sort only -
points out tc pupils what is right to adm@re and fails to provide oppor-
tunities for them to critically evaluate worke of .art for themselves,

He recommends tHat the art curriculum previde for the development of

~

& '
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Ics%

) critical capacity, th&t’is, Mthe capacity to perceive visual relationw

—

/
Ships that will maximize the meanings and satisfactions apprehensible
”;hrough a work of art,"- - - .
- e ¢
Since elementary school pupils cathardly b&  expected to master art
criticism if classroom teachers themselves are not qualified to teach
_ it, the implications for teach&r education art are obvious, 'The

[N ) .
‘college.preparation in art foe prospective elementary classroom teachers

.

. should be expanded beyond a traditional reliance ‘upon studio and srt

] .

history experiences. And an increasing number of art educators’ point to-

L 4
< . . #

v L

the field of art criticism as the direction for such extinsion.

However,kprograms in art education which seek to involve elementary

0 . 5

education students in art criticism may encounter difficulties brought
p

zbout by student predispositions to respond to various visual art’ forms
'on_the bagis of their limited pdst experiences.. Studies in vsrions

fields3,6,7 have ‘shown that & student's favorable and unfavorable atti-

\

“tudes about art will affect his perception and his judgment during

critical encounters with diverse wcg?grof art_in,the classroom, This

.appears to be especially true in €ﬁ;se programs at the college agd uni-

' versity_level that are chsrged with the responsibility of providing ]

training in art for prospective elementary classroom teschers. Many of
.the“stndents.typically enrolled in these courses lackgdepth and brea&tha
in the past experiences they have had with art, As s tesult, they tend

to respond favorably and in an almost automatic fashion to art works that
are similar to those experienced in the past. énce chey have formed a

' . . ‘ : A.P'J
positive attitude toward certain kinds of art work these students are

3 Lo b

s . « t
inclined to limit <their preferences to exampleg that are similar and
' A

avoid those that are in some ways dissimilar. Consequently, the value

Y.
¢ Al

of any effort to deal effectively with art and art criticism.in classes.

D'Q

~
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v
.

composed of such students'is dependent in large measure upon whether or -

. - N

not.the teacker is ahle to overcome the impediments to learning imposed
-by thexr existipg attitudes ab9ut art. It was the intent of this study

to describe and test the effectiveness of an instructional method aimed

*

at resolving this problem, °

REVIEW OF LiTERATURE | . /

information from‘récept'studies,in-é%titude and perception were
used in the design of a teaching strateéy aimed at overcoming the impact
of establighed attitudes~upqn student éerceptions'and ju@gments in art.
Concepts ‘from aesthetics and artvdriticiém provided guidance in the

selection of cohtentwfor instruction in a unit of art criticism provided
' L)

to elementary educatior students enrolled in an art education course at
’ o . . ‘ . ~ '

Indiana University.

Attitude

Sherif, Sherif and Nebergall (1965) Band Sherif and Sherif (1967)
',describe attitude as a set ofr“evaluative categories" which the
individual forms during his interactions with persons and objects in
his social world, When faced with persons, objects, or events relevant

to ﬁis attitude, the individual uses these evaluative categories for ,

-

classifying speci{ii iteﬁs as acceptaﬁle-unaccepteble, good~bad, truthful-
erroneous, or gome other evaluative terms. Consequently; the judgment

t

of any object or isaue that concerns the individual embodies his evalua-

L

tion of 1t, in whicn his perceptual discriminatjon ability and his own

D

unique stand regarding the object participate insepargtely. ¢
» ! -
_Applied to the ae ic encounter, the judgment of an ocbject such «

a8 & work: of art brings simultaneously into pley the individual's per-.

o
’
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ceptual discrimination skills as well as his oun personal stand regarding
aimilar forms of vigual expression. It was postylated in this study J
'that glementa;y education students frequencly lack the perceptual
l discrimination skills necessary in analyzing and judging works of

" art, Furthermore, they tend to rely upon an insufficient and/or inade»

o
9]

-Quate fund of past experiences with art in the personal stand taken with
]

vegard to these works. )
/ :
Attitude Chaﬁge ¢

According ‘to Ratz (1960)10 "...cthe most geﬁqpal statement that
‘can be made about the conditions conducive t5 é;titude‘bhange ts that -

the expressidn of the old attifude'or its anticipated expression no

longer gives satisfaction to its related need state." Katz also

. e

 ipdicates that changihg an old attitude or replacing ;t’with aﬁhew one
" is a'préfess of fear;ing and learning always starts with a problem, or
béingnthqattqd'ié_coping‘w;th a particular situation, Consqﬁuently,
.frﬁstrdcidh, such as might be experiénced,by an individual confronting
newzfqgnicions or engaging in behavior th#t is contrary to his'egtablished
) aélitudes,might be viewed as conducive fp attitude change. It is just
euch a viaw which'serves as the basis for ﬁany'ﬁconsistency theories" of
" attitude change which will now be exanined, | f
Consistency theonies of attitude change are based upon the premise
that individuals tend to behave in ways that will minimize internal
inggsfztencies among cgghitions, affects, behavioral tendencies snd!
ovefc_behanOra. Osgood ;nd Tanﬁenbaum (1955)11,_Featinger (16%7);2,
Abelgon and Réaenberg (1958)13, H;idér_(1958)14, McGuire (1960)15, aﬁd‘

Newcatib (1963)16, are just a few of those whg have been concerned at

one time or another with theories of this type.
. P

3
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The honor of devising the earneatformalization of consistency

theory as an appﬂbach to attitude change is usually accorded to Heider17

His refercnce to a "balanced state" suggests a condition in which evervy=
" thing fits together neatly without Ltress or tension in .8 persgon's
lifespace. However, a lack of balance, according: to Heider, results in )
éﬁfgss and a pressure toward change. which,will restore balance,
I 55 0f the many variations on the consistency nrinciple, Fesgtinger' 818
'theory of cognitive dissonance has probably been the ‘most influential in

more recént\ressarch in the area of attitude modification, .Easeqtially;

t

%the.chéor9 contends that when a person is presented with a'communication.
that confﬂicts with his established attitudes cognitive dissonance

' Lo
results. For this reason, people tend to avoid situations and information

~\ which might provoke or increase dissomance, Festinger contends that.
' dissonance fs,s motivating factor and that the greater the dissonance the

‘,/ .

greater the pressure to 'reduce it.

Counterattitudigsl/fEIe playing is one of several ways of generating

\

inconsistency'and requires little more than inducing an individual to \
l//gngage in behavior thgt is contrary to his existing atti:udes.. There is,

ample anacedotal evidensf to support the sontentisn that when individnals

participate in counceratsitudinal role playing tasks they modify their

attitsdes:co be'scnsistent with the'positions ad;ocated. Thus, 1f a

person is somehow persuaded tozimprovise 3 verbal argument suppnrting a

point of view with which he disagxsss, his private attiuudes will tend :

to move toward the position advocated in ths argument, _ ®

Kretch, Crutchfield and Ballachey (1962)19 auggest thab in any&

. effort in which attitude change is aoughx it is essential td keep in

mind the kind of change desired, These suthors desgribe and note the

P




differences in- two types' congruent and incongruent.

%hen the directron of attitude change sou’ ht conforms to the attitude
the individual exhibited before treatment this change is termed congruent,
In oth%r words, the individual continges to exhibit a favorable or unfa-

‘vorable attitude toward the attitude object, but this attitude is ¢ne

# \f/”

» [

firmed by the treatment and emerges reiﬂforced and strengthened

When tie direction of ettitude change eought ig in opposition to ihe
ettitude about the object the individual exhibited before creatment then
this change can be'termed incongrueuta Thus, when an individual changes
from a positive to a negative eveluation of attitude objecr (or vice '

(4

7ersa) it ie termed an incongruent change. ' S

Perception : T~ & }

| According to Bruner (1958)20, under\anx\\ondition of perception what -
is achieved by the perceiver is the categorization\of -an object or sen=
_sory event in terme of reliable "discriminatory cuee“ The proceef of
perception is viewed as one in which the individual moves from cues ro _
categorical identity. In effect adequate perceptual representation ine
volves the learning of appropriate categories first, and then the learning
of cues to aid in placing objects correctly in such a system. of categories,
‘However, refined discrimination activity is reserved only for those aspects
of the enviromment with which the nerson is especially concerned, For the
rest, the individuai tends to respond by rather crude forms of categorical
placement, ) | .
; Drawing from Bruner as well as Sherif, Sherif and Nebergall and
Sherif and Sherif it is possible eo-devise a perceptuallevaluetive model

which clarifies the procedure employed vhen an individual identifies and
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judgee an object such as a work of art, Thie procedure might be viewed as E

one in which the individual ie motivated to proceed beyond an initial,

-eften crude form of categorization, thtough vatiouS‘levele of ‘cue search

to more discriminate categorial identity which is then followed by eval-

eetiveudecieion-making or judgment, The significance.of ettitude is
w 1

readily apparent when one is cognizant of the fact that this entire procees

is colored by the prediepositions brought to the task by the individual,

t

Aesthetics and Art Education ' . ' Y

8 : ' TG

It hee been theorized in preceding segments of this report that many

2

elementary education students app cag the artistic encounter, with esta-

2

limited or otherwise inadequate paet experience with art, Broudy (1961)21 o

endoreee thie point of view with the cpnteption that the student, when
confronting an eeathetic object, contributes to the experience an eeethetie

attitude tempered by paet experience end gome degree of expertneee (orx

» g

' leck of expertnese) with such objecte. Wilson (1966)22 pointe out that

most students tend to be unfamilier with little more than the literal
qhelitiee or subject matter fouid iz'-he art works they encounter, L
Tleor (1957)23 prcvidee a similar’*hservatien when he notes that too
oftenﬁit is with a recognition of spbject matter thet congideration of

the\ert work ceases,

Aeeuming that etudents with relatively little prior experience with

© art will not typically know whet to look for or how to look for it, the

. ) e

; art educator might well turn to the critic as a-model for student behavior,

"In this respect, Feldman's (1967)24 observations concerning the criti¢ ~ b

and his task could provide students with a valuable model to be'empleyed

4

during their own encounters with art, Feldman describes this task as

-

. - ¢
.
. . ) .
o y Per
{ - . P o -




;;// ‘ ) . Page 8

- one in which the critic progresses through stages of déscription, analysis

end interpretation leading to the judgment of a work of art, This same
approach might be profituuly employed by elementary education students as
they seek the aesthetic que/it\es or, in Bruner's terms, the cues, upon |
which to base their judgménts about\ggrious works of art,

Reference to the art Ctitic then can help students devise a. search
strategy to be employed with works of art, ‘The critic could repregent a
vmodel of how to look at a work, However \fhe student must eleo be mede
avare of ggg_ to look for duringlaesthetic encounters, In this sense
B, 0, Smith (1961)25 and Weitz (1956)26 advocate an examination of various
,_theories on the neture of art as one wey of femiliarizing students with

different aesthetic qualities. /ﬁgther tnan enos in rnemseives, these

theories would serve as guides to various eesthetic qualities which, once

identified and understood could be of considerable value to students

during ensuin%§encounters with srt.- n o S

1t 1is eppropriste at this point to refer to B, 0, Smith's 7 essertion

. that appreciation in art must progress beyond the mere identification of
 subject matter and into the judgmentel. This view ig shared by Ralph’
N Smith (1968)28 who recommends educating "intelligent spectetors" who- are
capable of prbgressing h&yond vigual pleasure to a poiat where Judgments
are confidently and intelligently made and, further, can be substantieted’
through a knowledgeable epplicetion of information é%eened from several
.theorists on the netures of art, Ecker (1967)29supports this notion by
jsteting that theégrocess of justifying evaluative '‘decisions is "at once

"

the evidence and act of appreciation®,

~
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Summary and Conclueione

Summarizing this brief ;eview of literature it has been noted that-
o, . Existing student ‘attitudes have an 1mpact upon how a person
perceives and réacts to an object such as work of art.

2. COunterattitudinal role playing appears to be(one method by
b qgich attitudeg can be modified. . _ W

3., Perception involves a. categorization process by which an
individual classifies objects or events encountered in the
enviromment in terms of discriminating cues,

. 4, Students with 1imited backgrounds .in art tend ‘to rely on.a .
‘narrow range of cues during their critical cofnfrontations
with art, For the most part, the cues referred to deal with
the realistic representation of subject matter,
5. The critic ran represent a model for students indicating how
to go about the task of isolating cues or aesthetic qualities
_in works of art. . _ : .
6. Theories on thexnature-of—are—ean—éerva as’guidea for students, '
ointing out the cues in a work that can be utilized wnen fors
mulating and substantiating aesthetic 3udgment..
~ Based upon the review cf_literature several conclusions were made .
regarding possible content’ for a unit in art criticism_deeigned for
elementary education students. This unit sought to provide;these students
withﬂthe'kncwledge and gkills needed to thoroughly examine, judge, and-

. substantiate judgments about art works tepreaenting a wide variety of
artistic styles, In this sense, theories of art and the critical process
were utilized as instructional cotitent, Sevetal theoriea of art were
used to make students aware of various aesthetic qualities in works of art'

the critical procese provided a method by which students could recognize
these qualitiea when encountered in works of art.

However, a presentation of'thisﬁpontent without adequate concern forg;

determining and; if need be, modifying existing student attitudes about

art could nullify its educational effectiveness. 1t was necessary therefowe,

7
¥
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. to devise an instructional strategy which might cause these students to 1

| ;meve beyond the limi;ations imposed by\their established attitudes in art.

: .
«

THE INSTRUCTIONAL STRATEGY *

.
!
“ 2

The 1ns£ructiohal strategy wvas designed to encourage elementary educa-

tion students to re-examine eetablished reactions to art works based upon
. _ 3

8 reference to a limited renge of‘aesthetic qualities ard etimulace new

avenues to- judgment grounded upon & knowledge of the critical process and

several theories of art The basic premise ‘{nvolved placing students in _?lgi
., & classroom situation in which they were required to publicly expreas a |
. judgmenc abouq a work of art and be prepared to support that Jjudgment by
: referring to aesthetic quali“ies moted 1n that work. Two-d{gtinccly‘
\ different yersione:of thisdstrategy'were applied to two exﬁerimental
groups composed of elemeﬁéary educetidn ‘students eerolled in eeparate
aections of a course in art education In this vay. efforbs to secure both

incoﬁgrueut end congruent chengea of attitude toward works of art were

b4

realized

e : e .
I2 one .version, dppliedt to Experimental Group I,:students were re-

quired to engage in a counter-attitudinal task in Which they argued in ,
favor of art werks towerd vhich they had previouely reacted in a highly
negativelmanner. 1t was theorized that students fnvolved in guch a task. ’

would'uﬁdergo conaiderable‘ineonggetency preceding and during the agsigne

ment and would experience a need to reduce or-eliminste this inconsistency:

. They would conaeqpently be set to receive new informacion with which to
fashion their arguments as well as reduce inconeistency.' In thie’study, \
new 1nformation congisted of curriculum content in art cricicism and

aeveral theoriee of art. It was postulated that attitudes regarding .a
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L)

seiection of art wcrks would be modified as these 8tudente attended to and

. x

internalized thie new information In theee cases, incongruent changea of
attitude were anticipated since the direction of attitude change would be
in oppositipn to the attitudes about these ‘art wcrks expressed by‘students
earlier.' -

"In the second version of the ingtructional gtrategy, applied té:

Experimental Group 11, students were asked to prepare an oral presentation

culminating in either a positive or negetive judgment concerning art worke '

"\ —~

tcward which they had previously reacted in either a poaitive or neﬁhtive '
manner .- It vas felt thet tnese students would undergo less frustration

. and experience no apprecieble degree of inconsistency. Therefore, they°~"

. were not expected to attend as closely LO the instructional content i;%grt~
criticism when compared to studente in Experimental Group I, Arguments
formulatﬁ@ and presented by these etudente would tend to reflect end sube-
srnntiate existing attitudes toward art. It was felt that etudent atti-
tudes towerd a selectibn of art works wculd change, but the amount of
change’wculd not be ae great as that anticipated for 8tndents engaged in
" the counterattitudinal task. Since the students in Experimental Group II )
were not expected to te’aa'attentive'to nen ccgniticns which cculd'eid
theh_in expanding their knowledge and underetanding of less familiar and
generally unaccepted worksg of art incongruent changea of atti ude were not
hypotheaized for this group. Rather, these students were expected to 1like
and diglike the same kinds of art works as before, but would tend to like

and dislike them even more. Thus, congruent changes of attitude were

anticipated,
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| ‘THE’ EXPERTMENTAL HYPOTRESES Lo

| Baged upon the foi'egging investigation the following hypotheses were
- proposed for testing:. . B - L !
I. IF AN INSJ.‘RUCTIQNAL STRATECY UTILIZING THE INC_OﬁSISTENCY RESULTING -~
 FROM A COUNTERATTITUDINAL TASk IS COMBINED WITH CONTENT IN ART
CRITICISM THEN: . o~ '
E_:_:geriuient’él Group I will: (1) exhibit 4 significant overall
change in attitude toward g selection of art slides, and \
demonstrate a knowledge and use of an fincredsed number of

gesthetic qualities when formulating and justifying gesthetic .
: Jjudgments, T '

1I. IF AN INSTRUQTIONAI_. STRATEGY MWING STﬁDENT§ 10 ENGAGE IN
PROATTITUDTNAL TAGKS 18 'MM@COM&M IN ART cRITICISM ¥
vE_:_c_gerimenta.l Gro'ug. I{ wills | (1) exhibit afn overall éha;xge_ in
attitude toward a gelection of drt slides, and demonstrate a

knowledge and use of ‘an increased number of aesthetic qualities -
wher formulating and justifying aesthetic judgments. However,

-

the amount or attitude change and the number of aesthetic qualities
gmployed will not be as great as. that demonstrated by Experimental
Group Y, _ : -

- + . . ) A

III. TF A COUNTERATTITUDINAL TASK IS CONDUCIVE TO CONGRUENT
ATTITUDE MODIFICATION AND A PROATTITUDINAL TASK IS CONDUCIVE
TO CONTRUENT MODIFICATION OF ATTITUDE THEN:

A. Experimental Group I will exhibit a significant shift toward -
Acceptable and Highly Valued judgments as- indicated by & -
greater mean difference between pretest and posttest scores
regarding a selection of art siides. This upward shift will
attest to an incongruent change of attitude on the part of
these studentsi ° :

B. Experimental Group I will exhibit a shift toward extreme Highly
. Valued and Not Valued judgments and dway from Acceptable
and Unacceptable fudgments when pretest and posttest mean
scores are compared, This shift will atteést to congruent
change.of attitude on the part of these students, -

~

-]
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11, » RESEARCH PROCEDURES -

Subjects

Two intact sections of a course in.art educat{ég}for élementary

—
P
R

educatior students at Indiana Unive;sity, Bloomington, were selected to-

. participate as Experimental Groups I and II -These two sections were

1

. taughc by the principal invegtigator during the Spring Semester of the
1973‘76 acadeinic year, fhcongruent modifications of attitude were aought
wvith students in Experimental Group I vhile consruént modificationa of
attitude wvere aought with students in Experimentax Group 1X. A tbird
group of students enrolled in quther section of the same course was

. used as“the control.‘ This_group was glso taught by the principal invese
tigatqr duri#g fhe éa@é semester as béth experimental'groupo. All tﬁree”.
groups we££‘6493téd.numer1ca11y Syq;andom selection.so that each totaled

nineteen students: - .

. The ﬁxgerimental Deaign | e |
An outline of the experimantal design employed in this study is

¢

provided in Figure 1

s a
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. PRETEST® ‘ _TREATMENTS - : ' POSTTEST
o 1) ‘To Determine<Stu~" }' INCONSISIENCY AROUSED | New ognitions Counter- .1 To Detqrmine
C dent Attitudes | Presented as attitudinal - - Student Attitudes
: . About VarXous Students required to pre-| Program Content arguments' ‘ About Various
~EKPERIj- Works of Art. pare a counterattitudinalj in Criticism: presented Works of Art.
MENTAL . argument in favor of neg- ) orally. : T
GROUP I 2) T6 Determifie the |atively regarded works of] 1. Stages of Art . 2) To Determine the
Aesthetic Qualities]art, -Criticism; Aesthetic Quali~
* ‘Students Refer to _ : . _ o ties Students
When Formulating - "12) Theories.of Art. - Refer to When
Decision About N 3 ' Formulating De-
Art Works. ) 4 - . cisions About
. _ . . R Art Works.
1) To Determine Stu- New Cognitions Critical . 1) To Determine Stu~ .
' dent Attitudes Pregerited as _ analyses dent Attitudes
' o About Various Students required to pre- Program Content presented About Various -
EXPERI- . Works of Art, pare a favorable or un- |in Criticism: orally. Works of Art.
MENTAL R favorable critical analy- 1 .
~ GROUP 1I 2) To Determine’ the sis of art works of . 1. Stages of Art 2) To Determine the
Y " -Aesthetic Q““litiesf their own choosing. Criticism ' : Aesthetic Quaii-
B Students-<Refer to B A ‘ _ ties Students
When Formulating ' 2. Theories of. Art, > - Refer to When
Decisions About v Formulating De~
. Art Works. R b ' cisions About
. . . ¢ § Att WO k * o .
1) To Determine Stu- = ) ' ; _ i =S =
dent Attitudes - o - : .
\ - About Various = . o : :
CONTROL Works of Art, ‘ _ A
2) To Determine the i o New Cogn:tiona_ , : 1?,.§§ngex:?tﬁ§e§m- '
". Aesthetic Qualitieq Presented as: ) : About Varifous
: . Program Content a
Stude Refer to : 1 {ticiam: Works of Art.
When Formulating n Criticism; o :
Decisions About 1. St £ Art . ’ 2) To Determine thé
"~ Art Works. | s ¢ ages 9 T : - Aasthetic Qualiities
Criticism, £ "Students Refer to
: 2. Theories of Art, ) , When Formulating'
i Decisions About
- Art, Works.
Figure 1. A Modified Non-Equivalent Control Design
& Counter Attitudinal Role Playing As An
Instructional Strategy in Modifying
Student Attitudes About Art
? r
&
®
ot
&

2 e i Dy
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The pretest was adiministered to all groups during the eighth week )

of the semester when it wae folt that etudents would be more at ease in,

the art educetion-classroom setting and would be more inclined to accept -

’-briefly.

the instructor's assurances that respouses on the test would have no

\ ?

beering on course grades. The test consisted of two parte° the first

part sought to determine student attitudes toward a selection of 80
Ve

colored art slides while the ‘gecond part sought to determine the aestheé

\ 2
tic qualities students. referred to. vhen formulating and substantiating

these attitudes. (An example of the eomplete test instrument is provided

in Appendix B)., . Each part of the test fnstrument will now be examined

L]

A

An evaluation scale teferred to as a Judgmental Response Form (jRF);

-

incorﬁorating five response éategories was employed to’deterhine student':’

3

attitudes toﬁard specific art works, The' five response categories empleyed |
on this scale were labeled: (1) Highly Valued 2y Acceptable, (3) Neutral,
(4) Unacceptable and (5) Not Valued, A numerical value xenging from 3

five (5) for Highly Valued to One (1) for Not Valued was essigned to each

category for scoring purposes.

< 1In order to assure that the words used to identify each response

L

category had definite and universal meaning for the gsubjects involved

4

they were operationally defined on an instrnction sheet attached to each
test form., Thege definitions were read aloud by the experimenter prior
to each edministration of the test and students were provided an oppor-

o

U B * ¢
tunity to express any uncertainty about the meaning of these words,

v

Such uncertainty was then resolved by {urther explamition.




Page 16

N i . o ' o .
Onlyﬁfive.response categories were employed on the JRF“in an effort

to reduce the posgibility of 8rous£ng;the kfnd of irritation frequently

_ observed when subjects are asked to make more digcriminating decisione

on_evaluation'scales employing mbre than five Ehoicea. A relatively

3 L]

small and eaaily undereguod choice.of poasible responses was felt to be

[

more feasible in eliciting accurate indicants of attitude because elemen-
tary education students could be expected to lgck the experience.and )

know}edgeiin art rvequired for more discriminate ;eapouses. L

&
L4

Dufing-thia'inicial portion of the test acuden;s vere -provided uiéh

a

20 seconds to view ang‘respond to each of €0 colored art slideg. A re-

sponselwgs made by checking the response categery that most closely
‘approximated their opinion of a particular work of srt. These opinions

vere regarded. as verbul-ekpressibns of attitude,

¢

The'proéuct‘momeut correlation between JRF pretest total scores and
6 , .o s - L .

posttest total ecores wag r. = 77 Scores ‘tabulated for the control group-

were used to determine the reliability,of the ingtrument. over an eightq

~week interval from pretest to posttesu In previoUS'studies in'whichf

the JR? was used the product moment correlationo ranged from r = 76 tol
L 89 .

v The secona aection‘of the test instrument sought to determine the
number and character of the aesthetic qualities referred to by students
when required to substantiste attitudes expressed on the first portion
:of the test, This part of the test was administerad immediately after
students had completed the Judgmental Responge Form, Both sections of
the test vere completed during a single class meeting and required

appieximately one and a quarter hours,

—

<3
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During the second part of the rest srudents were ehownfthree;works
$pf agt represeeting~rpreeedistiﬁct and different artistic styles, ~The
artistic styles represented were Pealism,. Formaliem aed Expressidnism
end the works selected to exemplify these styles were "The4Milk Meid" f

by Jan Vermeer, "Girl Before e Mirror" by Pablo Picasse, and "The Screem"
by Edverd Munch, All three vorks of art were drawn from the ‘selection '
-of 80 art elidesAvieweq during the first portion of the test,

Students wefg instructed ro first check éheir Judgmental Reséonse >
Forms to determine how they responded to each of the three vorks and then
| indicate in writing the aesthetic qualities referred tq vhen - formulating
that response. Students vere provided as much tine as they needed for this
‘task. )
Theﬂecoring}procedure followed on this portion of the inetrument
* {nvolved a determination of ‘the character as well es the number of aesthe~
tic qualities listed by each student. The cheraeter of aesthetic quelitiea
wea determined by categarizing student responses in terms of three distinct
cheories of art, each emphasizing the importance of different aesthetic |
’quelities These three theories of art were: Imitationaltam, Formelism
aund Emotiouelism. Figure 2 on the follawiué page plbvides an outliue
indicetiag the aesthetic quelitiea stressed by each oé these theories A vﬁw

gcore sheet arranged accOrding co the categories dertved from these three

theories of art is provided in Appendix C. . This score sheet was em-

-+ ‘ployed when tabulating scores for each student. It ghould be noted that

scoring was done by a research assistant who was denied any information
. which would allow him to determine if students being ascored were from

either experimental group or the control group.

.
Y
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. ' N 9

Ap estimate of the reliabil;ty of this portion of the test instr;»

' mcnt .was again obtained by employing the testuretest technique with the 2

coritrol group. The corrélation between pretest and poztteat~total gecores

“
4

over an eight week interval was r = ,62,, * IR .
o .\ . . . B . : ) i ‘ ,
A & v o . . ' .

° . . Pl

e
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]
T
THEQRIES. _OF ART
°
AESTHETIC IMITATIONALISM FORMALISM EMOTIONALISM
QUALITIES ~
QUALITIES REFERRED TO ~ Subject matter, that is Works of art need
g . WOULD EMPHASIZE ACCU- the object or eévent not ‘look like re-
: RATE DESCB;PTIONS OF shown, in the work is cognizable objects,
LITERAL SUBJECT MATTER,  THE disregarded. When peo~ places, persons,
QUALITIES MOST IMPORTANT ASPECT ple or objects are,de~ and events, although
ABOUT A WORK IS ITS picted they are treated they must support
- VERISIMILITUDE, THE as patterns of color, ideas and feelings
- APPEARANCE '0F BEING line, -shape, texture.,  which have meaning-
TRUE ‘OR REAL, IT IS, to the viewer. .
s SUCCESSFUL IF IT LOOKS v { :
LIKE AND REMINDS US OF -
. WHAT WE KNOW IN REAL~ ‘
. ITY APART FROM ART, °
VISUAL mEmphaéis is placed on QUALITIES REFEREED TO Surface and sttuc-
QUALITIES -what lies outside the WOULD EMPHASIZE THE tural elements and
N ' work of art, that is, ORGANIZATION OF SURFACE their combinations
what is imitated rath- AND STRUCTURAL ELEMENTS viewed primarily as
er than the surface IN THE WORK-OF ART, vehicles for the
d and structural quali- : : communication of
ties observed in the work., ideas or the shar-
LRI ing of feelings.
The emotional and Denies that the value  QUALITIES REFERRED
imaginative gignifi- of art resides in its  TO WOULD EMPHASIZE
EXPRESSIVE cance of the work is intellectual or emo~ THE IDEAS AND FEELe
CONTENT accorded relatively tionhal content. Em- INGS COMVEYED BY
o™ little importance. .. phasis placed on form, . THE WORK OF ART.
Y B .
b v .
4 \ . ' .“ o .
Figure 2 Theories of Art and the Aesthetic
-Qualities Stressed by Each
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Theee~worke were selected from a number of cover illuetrations prepared

Art 8lide selection , ' v

3

An assortment »f 80 colored slides were used iﬁ"thie gtudy.

These slides were.eelected'to represent e wide range cﬁ western art styles’

renging fr-mohighly repre entational works (Hobbeme, Chardin, Wyeth) to
works exemplifying abstract end nonrepreeentarional styles (Kandinsky,

Rothko Motherwell) . Several e&amples of popular art were also included

for Reedere Digest. | -
The elidee of art works used in the etudy were rot randomly selected

gince they were employed for purposes other than just teeting All but

" 20 were ultimetely made aveilable to students in both experimental groups

\

and were used as objects of inquiry during the oral critiques'prepared and
pregeanted by these studeuts. The educational importence of this task

precluded the chance selection of art works; these worke were regarded as

.8 significant portion ‘of the content for Iearning in art criticism,

However, while the selection of the art samples was accomplished in

an effort to meet content considerations in art_criticiem, the-gequence

in which these 80 slides were viewed during testing was determined at
_ rendom. The slides were thoroughly mixed, selected individually by

chance, and shown to stuydents in the order eelected The randomized order

of preeentation remained identicel for all groups on both the pretest end

the posttest,

N -

m.. ...... 1

Twanty éxpetz.mem. al slides were withdrawn from‘ tne“ent"ire\a_eeortment
of 80 aft.r the pretest was adminietered. Tﬁese~experimente1 slides uere.
not viewed again by students until the posttest. Chengee of etudent o
attitude toward art vere determined by compering pretest and poetteet re~

eponnes tm these works,

e
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The procedure for selecting‘thn eiperimenﬁalteiides béganAnith a
compilanion of a rank orden listing of‘ail 80 éiidea Thia rank order
reflected the pretest responsea to each slide from atudents in all three ,
groups, .Five worka were then selected from each quartile of the rank
drder’list Firat the three 'slides used during the second portion of
- the testing procedure, having bhaen identified as representing three
diatinct and different artistichatyleg, were delibgrgtaly extracteq
The nemaininé aéventeen'QXperimental slides ware.aelected‘at ranaon. The _
. véuk order listing, with all twenty experimental elideo identified can

be found in Appendix D.

The Treatments

Both experimental grbups wére expoged ﬁq'identical content 1n art -

criticism and were requiréd to preaent ofal critiques of art works.

v

However , students in Experimental Group I were aaaigned art unrks toward

‘which they reactedwin a negative nner on the precesQ and nere tnstructed

to plan and present positive critiq es of ;heae works. Such an assignment

-~ R

constituted a éonntefattitddinél task which was expected to auou#e incon-

sistency and attendant anxfbty proﬁﬂriné almore thorough examination of
course content. Meaaurable changea of attitude toward art observed in
menbérs of thiakggoup would confonm to Kretch, et al, definition of ine -
conérnenc attitude modificaéion. -

Students in Bxperimental Group 11, on the other hanpd, ware free to
.al;;t é%é art works used ip their oral critiq;;s These students received
no 1natructions indicating that a positive appraisal was required. Be~
cause thase gtudents did not experiencea inconsiatancy and anxiety they

were not expected to attend as closel¥ to course content as students in




BEST COPY AVAILABLE Page 22

the fips;‘experimental géoup. Meagurable changes in attitude would be
in keeping with thehdescriptfon of congruent modification oanttigude
ppovided by the samé authors noted above, °

[

Students 1n the COntrol Group were not required to present oral‘
, critiques of art work although thev were éxposed to thd seme contenéwin\ |
: art criticism as students in both experimantal groupa. |

. In an effort to standardize the content in art criticism provided to
all groups a aeries of aynchronized slide tape lessc.s was produced.
These lessonabaought'to.show students ggg'to look at a @ainting a8 well
as what'to lsok f&r Lesson one in thé Qeriéa described and demonstrated
a gearch strategy to be used during encountera with art worka. Lessons
twu, three and four eaoh focused upon a broadly ronceived theory of art
and vera designed to'-(l),point out the aesthetic qualitiea streased by
: eaé% theory, and (2) ;ndicate the limitations impoaed upon the viewer
when adhering to a single theory of art during critical encounters with
art works completed in different artistic stylea As noted earlier, ‘the
theories of art referred to were Imitationalism, Formalism and Emot ionalism,

3 x4

Lessdn, five reviewed each of thesa theories and underscored the value of
emplo:lng them as guides.to several different aesthetic qualities during

“eritical examinations of art.. An outline of the slide/tape leaaons.in

art criticism ig presented in Figure.3.

I

\
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CYTUTIVIE T T "Iow To Took at a Work of Arc" 7

II.

I1I.

Contents: Developing an obsérving strategy consisting of four
stages or. steps-

1. Desciiptions taking 1nwentory of everything
- - in the work, _
- 2. Analysis: determining the relationships of

1 the things inventoried. :
' 3. Interpretaiion: determining the meaning(s) of the.
- - B work, A
4. Judgment: making a decision about the ar-
tistic merit of the work.

Tifléf "WOrks of Art That Look Real" (Imitationaliam)

Contents: Applicacion of Imitationalist Theory during critical
. encounters with works of art,
Enphasis: - Literal qualities - concern centera upon
" the accurate depiction of subject matter;
the most important aspect about a work of
- art is the appearauce of being true or real.

J

Title: "Works of Art Designed with 0010re, Lines, Shapes and .
Textures' (Formalism) .

© Content: Limitations of Imitationalist Theory, -

Application of Formalist Theory during critical
encounters with works of art, -
Bmphasis: Visual Qualities -~ concern centers upon

1V, " Title: "wOrks of Art That Express Ideas and Feelings"

v.

(Emotionalisuo

Contents: Limitations of Formalist Theory.:
. Application of Emotionalist Theory during critical
encounters. with art,
BEmphasis: Exfressive qualities - concern centers upon
the ideas, moods, and feelings conveyed to
the viewer by the work of art.

’Title- hat to Look for ian a wOrk of Art~ The Aesthetic

Qualitiea“ s

Contents: Limitations of Emotionalist Theory
.  Application of all three theories of art as guides
to different aesthetic qualities in works of art.

l. Imitationslism: TLiteral Qualities
2. Pormaligms Visual Qualities
3. Emotionalism: ., Expressive Qualities

Figure 3 Outline of Slide/Tape Lesgous
Lessons in Art Criticism :

o
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3

The Posttest | . R . _ N
N ' 'ﬁ B . . . . ‘\

. Posttest instruments and procedures were.identical to those described |\

for the pretest,

r

Before engaging in an examinatio* of test reaulta, it may be valuable
to 8peculate briefly upon what effects the pretest may hava had on postteat
responses. 7 Because a ratﬁ%*_langthy interval of eight weeks elapsad bée
tween pretest and postteac';%%%as felt that pretest influences on the post-
test were minimized Furthermore, none of the groups were informed at.any

_ time that they were_involv;d in'a pretest~posttest study. The a;udents in
.ghe~two experitental_grouﬁb wére 1ed-tq believe that the pretea£ vas fhe"

. {instructor's ﬁethod of selécting art GQst'to'be-uaéd later by Btudenté-

in the preparntion of the critiques described as an integral part of the .
course. Studenta in the Control Group were told chat the pteteat was
;merely & survey of studant likes and, dislikes in tha visual arts, The
poattest, admlniatered to a11 groupa on the last fay of claas was un-

' announced and, as fav ag could be determined.completely unexpgcted.
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YITL, FINDINCS

'\\\-\,,

’Siudenca in both experimental grdhpa and the controi group received\
8eparate scorea for each section of the test instrument,. The first of
these scorea provided an 1ndication of studeneoatttcud;s towmrd each of
the 20 experimental slides viewed, Attitudes were expreeeed by studenta
in terms of the five teeponse categories provided on the Judgmental Re~ .
aponse Form, Scorea on the secord section of the test ingtrument pertained
~to thc number and character of the aesthetic qualities atudents referred
to when askad to provide reasons to aupporc thair expreased attitudes tos -
vard three of these exparimsntal alides. Group means. aa well as indivie
' dual student acores on both sections of the teat instrument were used. aa
units of analyais durtng efforts to measure trea:ment effectiveness,
81nce intact classea rachet than 1nd1v1dual students vere randomly asaignad

to either experimentai or control group atatus, claas maana vere used to

_determine the efkect1Veneaa of the treacmants experienced by each group,

EXAMINATION OF STUDENT A&TITUDES TOWARD THE EXPERIMRNTEL -SLIDES: WTTRIN
GROUP GOMP@BISONB .

An analysis of variance vas conducced in which eotal pretect acorea
: 'for ail thre;'groépe vere tabulaced to determine 4if all groupa wverq, ¢ atatie—'
| tically eimilar in their assessment of the expertmental slides before
" treatment, An examination of Table 1 below reveals that there were no
sigdificanc~8eatiottcal differences between groups in pretest responaea,

" to the 20 experimental slides,
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TABIE 1
ANALYSIS OF GROUP DIFFERENCES ON
\ HE PRETEST
Source Sum or the - Degrees of Mean of the ¥ Ration P
. Squares FreeC.m ° ‘Squares
| netween - 5.47 2 a1 .03 9654
|wientn 412058 0 5 - 76,33
Groups . ' "
Total . 4127.05 .56

% Not significant at .05 level

Postteat total scores for all three groups vere aleo examined by

analysia of variance and 1t was revealed thac between group reaponses

to the same 20 experimental elidea were significantly different (p ¢ .001)

S

etght weeks.after the pretest.

9

This iniormatton';s proVided in Table 2,

TABLE 2
* ANALYSIS OF GROUP DIFFERENCES ON
’ THE POSTTEST '
Source Sum of the  Degrees of  Mean of the F Ratio P
Squares Freedonm ‘Squares - '
‘Between 138204 2 691,02 7.84 001
Groups :
Within 4759,68 56 88.14
_Groups * S
- o
Total 6141, 72 . 56
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The data contained in Taéie 1 indicate n6~aignificant'difference
: Segweén groups on tﬁe prétestawhiie the data in Table 2 reveal a sig-
Vnificadt difference betweén groups on the posttest adminietéred eighé
- weeks later. Fur ther tgéting sought to detérminé'which groups gxhigited
the greatesg amount of change during the interval from pretest to
' posct;et. Information secured from testing of this ﬁind served to
support or reject those portions of the‘gxperiméntal ﬁypoﬁhéaés deaiing“ )
specifically with the amount of change postulatea for each of the *

experimental,groups.'fThe results of cﬁis.testing follow.

Experimental Group I

The experimentalthypothesis under test here was:

-4

I an instructional stra%%gy utilizing the inconsistency ‘Yesulting
from a counterattitudinal task is combined with content in art
criticism then Experimental Group I will exhibit a significant -
overall change in attitude toward selection of art slides.

The results of a t;test administered to determine
theogignifiéaﬁ;e of the within group éhaﬁge for Experimental Group I !
are provided in Tablé 3. This table.sho§s that a highly significant
modification of aftitude toward the 20 ekperimgntal slides occurred
during the'perioq,between pretest and posttest. The datd support

the contention that attitude change can be realized if a countfrattitudinal

task assignment is combined with content in art criticism in the manner

+

described,
" TABLE 3

T-RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST
TOTAY, SCORES FOR EXPERIMENTAL GROUP I -

- {Comparison Mean Difference df . t P ”
. Between Means ' _ /
. . : ) et ehnanadu e mnme e - -
Pretest’ - 62.37 " ; é :
: 8 -8, 6¢ .000
Posttest = 75,42 05 1 6
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Experimental Group II
The Experimental hypothesis under test here was:

If an instructional strategy allowing students to engage in pro-
attitudinal tasks is combined with content in art eriticism then
Experimental Group II will exhibit an overall change in atfitude
tovard a selection of art slides. However, the amount of attitude
change will.not be as great as that démonatraned by Experimental

Group I,
Table 4 provides the t-test data uaed»to determine within group

changes of attitude for this second ei%erimental group. 'Again,.a_sis',
) . A

- nificant modification of'attitude toward the twenty expeiimental glides

., 13 noted although, as hypothesized, the amount bf attitude chahge here

1s not as great as that found for Experimental Gréup I, Nevertheiesé,

" it supporis the view that a proattitudinal task can also be effective

~ during efforts to encourage students to attend to and assimilate content

in art criticism, Uhen assimilation of content is achiéved a8 subgtantial

change in student aztitudes toward works of art can be anticipated.

TABLE &

T-RATIO FOR THE COMPARISON OF fRETEST AND POSTTEST
TOTAL SCORES FOR EXPERIMENTAL GROUP II

Comparison - Mesu Difference df t P
. Between Means

Pretest 61.84

6453 18 2,85 .011
Posttest 68,37 -
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A possible contention that art criticism Cpﬁtehc.ahona may have
been responsible for all or a substantial portio;téé the significant
changes 6f attitude ﬁoted for the twe exporimedtsl grouvps is rgfﬁted
vhen t-test data for the 6ontrol Group are examined. It should be g
remembered that the antrbl Group recelvad the identical conteht;iu art
criticism as both experimental groups épé that this content was pnévided
in Ehe same manner (via synchrq&}zed alide/tape lessons) to all groups.
A8 noted in Table SIthe‘COntrdl;Group failed to regigtér a significant
change in attitude toward the exﬁe?imental siides during the period v

between pretest and posttest,

)

'TABIE 5

T-RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST
‘TOTAL SCORES FOR THE CONTROL GROUP

Comparison Mean Di%ference . af t p
Betueen Means

Pretest 62,58 - ’ .

Pogttest : 63.42

Based upbn daéé securedifrom t-tests applied to all groups it can
two experimental groups were due to éhe.instructional strategies employed
with these groupé. Furthermore, of the two instructional atxategipé L
tested the one employing a counterattitudinal task assigﬁment (Experi~
mental Group I) was shown to be moré effecti&e in modifying student
atéitudes toward art then the one employing a proattitudinal task aasigﬁn
ment (Experimental Group I1I), .@hese findings gllow us to accept wigh

confidence the smount of artitude change hypothesized for the two experi-
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mental groups, : : (

4

k@gatiﬁg to 4ptermine the direction of attitudé change for each of the

4 experimental groups was also conducted, Results of this testing follow.

-

Experinental Group T

The experimental hypothesis under test here was:
’ ‘ 3

If a counterattitudinal task 1s conducive to incongruent attitude

modification then Experimental Group I will exhibit a significant shift

‘toward Acceptable and Highly Valued judgments and away from
Unacceptable and Not Valued judgments_ags indicated by a greater

mean difference between pretest and posttest scores regarding a

selection of art slides. This upward shift will attest to an
" incongruent change of attitude on the part of ‘these students,

Pretest ahd'pos;test total scores and the differences between
these scores fo¥ individual sgudéuts.in Experiméntal Group I are
provided in Téble_&. 'An_exabination of these scores.reveals a sube
stantial positive change.in attitude toward the experimental sliéea
7 viewed, Sigh;ficantly, in thé case of'eVery'§tudeut, the change from

pretest to postt;st is shown to be a positive change, an upward shift

from Unacéeptable and Not Valued'judgmenta to Acceptgble and Highly

“ . . Q

4

« Valued judgments,

~
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b

A ' - . ' A .
DISIRIBUTION OF SUMS OF INDIVIDUAL STUDENT SCORES AND THEIR DIFFERENCES
¢ FOR EXPERIMENTAL GROUP I

Student- Preatest Posttest Diff;renée
Score . © Score
1 i 46 - 68 +22
2 | t 64 74 41,0
3 | 62 , 65 EXE
4 i 70 75 ™ as
5 L . 56 76 ¥20
6 & 89 +5
7 67 83 16
8 <‘?4 ' 77 + 3
9 59 75 +16
10 56 9 +23
1 71 83 +12 \
2 55 n . 416
13 63 79 #16 -
14 67 81. +14
5 45 bqa T 419
16 56 » 77 +21 -
17 61 » 13
18 70 75 + 5.
19 59 70 | +11
‘TO'J.‘ALS: 1185 1433 +248 .
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- An analysis of the datg found 1n Table 6 reveals that pretest scores
for students in Experimental Group-I ranga from & low 45 to a high 84
while ?ostteat scores range considerably higher, from 4 low of 64 to &’
high of 89. In mno instance did a posttest score fail to register an

increase when compared to the pretest score tabula;éd for the same gtue

I dent, Tour students exhibited gains of 20 or more poihta from pretest |
to posttest while ten.otHZr students gained tan.or more ﬁointsn A gaié
of three pointa, the least recorded for any member of thig group, is '
noted in the scores of two atudenta while the remaining thr?e students -
exhibited increases of five points An impressive mean difference of

+13.0 13 found for students in Expcrimental Group I which would appear to

substantiate the positive-incongruent change of attitude hypothasized for G“ﬁk'

i

this group, '_ - T, | A'/
Additional data supporting the positive change of attitude .nticipated

for Experimental Group I are provided in Table 7. Pretest and. poattest

. \__ e /,‘\\

' total scores and their means for each of the flve respcnse categories

are indicated on thie tables ' o+ R ' *
: . ; - "
. TABLE 7 A
PRETEST AND POSTTEST TOTAL SCORES AND'THEIR MEANS ACCORDING 70
RESPONSE CATEGORYES FOR EXPERIMENTAL GROUP I Y m
N ) A
+ Response Category _ . Pretest Score “ . Posttest Score
and Mean Score - . and Mean Score
Righly Valued 290 - M=15.26 + 535 < Mw28,16
Acceptable 456 - M=24,0 556 « M=29,05
Neutral 252 - M=13,26 267 » M=13,42
Unacceptable | 126 - M=6,63 T 82 - Me4,32
Not Valued 61 - M8 21 ' 9 e M= 47




)

. and means in the Not Valded and Unacceptable categoriés indicative of

' th; incongruent attitude éhange hypothesiged for students in this group,
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Pl

Table 7 clearly 1illustrates the upward direction of aetitude changev
for Experimental Group 1. Poattest responses revea greater spums and

means in the Highly Valued and Acceptable categories and reduced sums

&

0

Experimental Group 1L’ N .

The expérimental hypothébis under teat here wast

If a proattitudinal task is couducive to congruent mod{fication of

attitude then Experimental Group II will exhibit a shift toward ex-

treme Highly Valued .and Not Valued judgments. and away “from’Accep=~

table and Unacceﬂ%able judgments when pretest and posttest mean

scores are compared. This shift.will attest to a congruent change
- of attitude on the part of these studenta,

Individual scores and their differences from pretest to poatteet

for Experimental Group IT are provided in Tabla 8.

"
.
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TABE 8
. ,YDISTRfBUTION OF SUMS OF INDIVIDUAL STUDENT SCBRES AND THEIR DIFFERENCES
, .FOR EXPERIMENTAL GROUP II
- V ' —
Student Pretest | Posttest: . - Difference
Score - Score
1 48 , 55 ’ +7
2 | ) 68 a 73 :... 5
3 / | fl 68 | 3 +5
4 49 53" al +%
17 e 6 3.1
1.6 B % 75 8 A T R )
7 10 ©osy N T N )

9 52 - | O R T
10 | e % 32

D1z 62 B R S N .
.:13 . . | 61 S IR 9% i +15
4 - . '- ‘61 a ) 64 . ) (A . . 3

6 . o2 12 . +0

18 F £ '70-. | . 74 ; + 64

T0TALS : 1175 1 1299, 4126 ¢
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] Unitke Experimontal Group 1 whore all positos 8t gscores waro an

" Ymprovement on poattest s8COres some inconsiotenoy 1avhoﬁ d for this
eecond exparimental gnoup. The greatesc gaiz by a stud t iu any -
group is recorded by student 10. with a preteac-posceeot iffereuce
of +323 but student 7 recorded the greatast loao by 8 8t ent in any

'group with a difference of -17 it ohould be noeed. hows er, that

" atudent 7 vas the only member of this group to vecord 8 pootteac

- score which was lower than his prétest‘score.- wzthin theoa extremea‘

more poiuts, and five gained five or more potnts Qf the remainins
- nine gtudents eight 1mprov¢d upon their pretest perfbrmance with gaina
;ranging from one to four poihts while one student g postteot ocore

_Was identtcal to hia acore on the-pretest A,meon difference of

+6,5 1g found for Experimental Group 11, Thia ouggeota thac a shift
tn the dtreccion of Highly Vd lued and Acceptable categories gimilar

to that noted for Expe:imon&al Grouprl also océurred udth thia'saooud
experimesital group, If substantisted t%ia would. ueoeasicato a rejoction
~ of the experimental hypothesis pertaining. to the dtraction of ettitude
change postulated fbr,this group since it waa.choorized thot 8 pro-
cttitudingl task would produce changes in the diraofipu of both Highly | \'
Valued and Yot Volued categortes. <

Table 9 liats the pretest and postteet sooreo aud their means for \.'

‘each of the five responge categories The hypothesized shift of attitude |
in the direction of both excremo-categorieo is noo oupported by this
information, Rather, gtudants in this group reoponded to art works

in a manner similar to that observed by students in Experimoncai

Group I, In other words, they shifted from negative response categories
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. : 2
- N ‘(- ‘
on the pretest to more positive response categories on the posttest,

They appeared to diffeé from students in Experimental Groub I only in terms |

. of the amount of this change.

TABLE 9

'PRETEST AND POSTTEST TOTAL SCORES AND THEIR MEANS ACCORDING TO
RESPONSE CATEGORTES FOF. EXPERIMENTAL GROUP I1

Response Category - . Pretest Score " Posttest Store’
- ~n.60d Mean Score ~ and Mean Score
Righly Valuod 190 - Me10 | 385 «we20,26
ficceptable - = 4éo - Mués.26 o 524.~.Mb27.58'
Neutral. | o 315 « M=16.58 243 - Me12.79
lUnacceptable | 148 « M= 7,79 112 - M= 5.89
Not Valued : 42 » M= 2,21 c 35 « M= 1,84 3

Table 9 indicates_no'shift iﬁiche direction of'thé Not Valued Cate~
gory comparable to the shift to the Highly Valsed category. Rather, a déu
crease in the total score and the mean score is noted in this category,. It.

.must be assumed them that the proafgitudinéllgaak assignment in this study
did not contribute to 8 crngruent change of afjitﬁde as hypothesized, Con-
sequently, this hypothesis is rejected. o

‘Tt should be moted, however, that the proattitudinal task assigmment

did succeed in bringing about a substantial incongruent change of attitude

toward works of art, Th;? change, while»not as great as that noted %Sr

Experimental Group I, is considerably greater than that noted for the

Control Group,
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The cantrol Group

The impact of both counterattitudinal and proattitudinal taak assigne
tents in effecting incongruenc modifications of atudent attitudes toward
art is parhaps best 1llustrated by comparing data from the experlmantal
~ groups with data secured from the Control Group. Table 10 provides a

.compariscn of pretest and posttest scores for members of this latter.

' group,

4

e




'I'ABLE 10 ‘

DISTRIBUTION OF SUMS OF INDIVIDUAL STUDENT SCORES AND THEIR DIFFERENC@
FOR THE CONIROL GROUP

o]

Posttest

TOTALS

Student Pretest _ -Differeuce |
Score _ Score :
1 62 62 0
2 73 75 2
3 56 63 | +7
b .58 50 -8
“5, 66 I AR
6 78 2 SN o7
7 g4 68 o
8- 69 .72 | +3
9. ’72_ 62 Y10
10 62 7n %9
11 55 52 -3
12 68 - - 71 . 43
13 59 57 2
U 61 73 +12
15 63 57 - -6
16 43 43 0
17A '55. 58 +3
18 ‘ 73 6
19 58 63 “ +5 ‘
1189 1208 +16-
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o

Table 10 reyeals positive and negative variations between pretest
and posctest scores although there i8 relntively little owerall change
-in-attitude noted ?or studencs in this group, In fact, the difference .
" in total acores from pretest to poétﬁest ia‘only L6_point8. Pretest
scores range from 43 to 78 a.d -posttest scorgs_frdm»&3 to 75& Seven .

of the students scored lower 6ﬁ.the posftesc than on the pretest and
, no student exhibited.é gain gfeafer than:12 points, The greateat
point iéss was recorded for student 9 with a preﬁest«posttest difference
_°§ ~10, A mean differen?e of only +.84 is tabulated for the Control
Group; | | R
A compilation of pretest~posttest total scores and theiyr means of-

. the Control Group is furnished in Table 11. The similarity of pretgat

and posttest scores is readily apparent in an examination of this data.

. TABIE 11

. FRETEST AND POSTTEST TOTAL SCORES AND THEIR"MEANS ACCORDING TO
. . RESPONSE CATEGORIES FOR THE CONTROL GROUP

| Response Category - . | Pretest Scofév Posttest Scére
‘ : and Me’an_"Score. - ' and Mean Score -
Y L ‘k
Highly velued 225 - ¥N2.97 . 265 - we13.05
Acceptable 206 - 25,12 ° 412 - Me13.95
Neutral =~ .. 276 - M=14.53 345 - Me18,16
Unacgg?table .{ 146 - M; 7,68 | 148 - M= 7,79

‘Not Valued 46 = M= 2,42 35 - M= 1.84

ks oy
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ZXAMINATION OF QTUDENT RESPONSES TO_RXPERIMENTAL SLIDEQ'
: BETWEEN GROUP COMPARISONS ..

.. 1t was determined that ascértainiug'the.relationehip of thé three
groups to each other on che pretest and comparing chan,ea in this rela-.
tionship as indicated by poattest findings would provide additional in~ -
- -sights into the_telat;ve effectiveness of the treatmqnts to ghicg the%f'
groupé.were exposed, An gﬁalysie of;variance (Table 2) had~suggestéd
diffefénces between groups; Tukey?s't was next épplied to deterwine whlch

of the groupb,differdd. Tﬁe results of thig testidg.are;regorted in

Table 12,
; TABLE Lz
COMPARISON OF PRETEST AND POSTTEST SCORES
BETWEEN GROUPS -
o / |
COmparison \ N t : | : stgnificance.'

Experinental Group 1 19 S S T
. 5.57 ° 8ignificant at the ,05 Level
Control Gtou 19. : o

Experimental\ Group T 19 - | "
¥ ' 2.81 Not 81gnificant

Experimental Group II 19

2.30°  Not Significant :

, Eaperimental #roup 11 19‘ |
Control Growp|

4 9 !
i
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4

. 7he effectivenegs of tﬁe instructional strategy empldying a
countefattitudinal task éaaignmant is supported by test data comparing
Experi?ental Gr%up I with the Control Group. These two groups regponded
éimi}arly to the experimental slides on the precgst.aud were expqséd to
1dehticai content in art criticism; the instructional stiategy employed
with Experimental Group I Qas‘;he only variation in the treatments'applied
to thaae-g%oupa. That thé& exhibited a significant difference on the
posttest can be attributed to the effect of this instructional strategy.
| A cpmpariaon between exberimental'g;oupé.reéeala no gignifidanti
difference. This teﬁda to support the contention that a proattitudinal
-tasgk a;sigument can also be effd .tive in pioducing;changes in etqdent
attitudes toward works of art, However, since a comparison of.Experi-
mental Group I1 with the Control Group reveals no significant ¢ifference .
it must be as&umed that a proattitudinal task is less effective ﬁhén a
counterattitudinal task. ) 4.
Ths;coﬁteniion_that the effect of oral presentations upon students
" in both experimental groups coéld'hdve é persuasive effect upon their

attitudes seems to ﬁe réfuted by ;he data pxovidgd'ih Table 12, Students
| in Experimental Grouﬁ 11 were exposed to these oral presentations but,
sinéé there wag 1o significant difference between this group and ti-~
Control Group vhich was not e§posed to such oral presentations, it can

be assumed that the impact of these argumentshwaa slight,

"« EXAMINATION OF STUDENT REFERENCES TO AESTHETIC QUALITIES
During the second portion of the testing procedure students in all
groups viewad three art works again and were asked to 1ist the aesthétic

qualities they referred to wheﬁ_formulating attitudes about .them earlier.
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Testing sought to determine ff the number of ﬂosthetic qualities referred
-to increased, remained the same or decreased during the period from pre-
test to posttest. T, .1 ‘ | ,
CIn addition, the aesthetic qvalities noted by students were classified
after teeting according to broad categories based upon three theories of
art., These theuries were Imitationalism, Formalism, ‘and Emotionaliom.'.
By examining pretest and posttest scores tabulated for each of these
oategoriea it was possible to determine if students attended-to an ex- )
- panded range of aosthetic quolicios‘in ert works as a raegult of the
treotment received, .
Essentially it vas poetulated that students with limited backgrounds
in att, such as those involved in this study, would tend to rely heavily

&

upon the literal qualities streased by Imitationaliat Theory while 1gnoring
the aesthetic qualities emphasized by the other two theories. It was
| determined that the effectivenesa of the instructional atrategy could .f‘
be demonstrated by increaséd scores recorded in the categories repre~
senting these other tiro theories. This would indicate that students were
attending to visual and expressive qualitiea'in.ad&ition-to literal
qualities when exomining and judginé works of art. o '

% Data pertaining to student referencos to aesthetic qualities will be
presented separatoly for each of the experimental groups and the Control x
iGroup. In this way it should be possible to determine the effectiveness

\B

of the treatments spplied to each of these groups.
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Eﬁpetimental Group I

e

The experimental hypothesis under test here was:
1f an instructional stratagy utilizing the inconsistency rasulting
from a ‘counterattitudinal tagk is combined with content in art crie
ticism then Experimental Group I will demongtrate a knowledge and
use of an increased number of aesthetic qualities when formulating.
and juatifyiug aestheﬁic judgments. . | A q
Individual student total scoreo in.each of the three categories
vere firat computed. These aco:es represent €ach student's total score
~ for 8ll three slides viewed'during'the.oeoond portion of the test,
Table 13 prégides the pre'oot and pesttest scores and their difference
for each student th Exper ental Group I. The table also‘prosents an
overall total score for each student which is the oombiued score for

a1l three categories on each test.

e

v

‘y o
S,

&‘M .

-
-




' TABIE 13

DISTRIBUTION. OF SUMS OF INDIVIDUAL STUDENT SCORES AND THEIR DIFFERENCES
' FOR ALL THREE SLIDES FOR EXPERIMENTAL GROUP I

&

limitationalism

Emotionalism

-

~ @tudent Pormalism Student
. (Literal Qual,) r (Vistal (Expressive 7'1’0(:818'
, Qual.) Qual,)
Pre Post Dif. z'1'*:.--13 Post Dif, | Pre Post Dif] Pre Post DiE,

E 4 .8 -6 | 0 13 413 6 43| 17 27 +10
2. % 5 +9 | 2 20 418} 5 5 0 21 +9

3 12 '3 -9 | 035 435 2 7 45 | 1 45 431
4 toom w2 o1 w3 3 03 ol 15 o2 4w
: 13 16 43 | 0 22 +22 3 6 43| 16 4 48]
6 8 6 2" 0 14 4| 2 +5 10 27 417

A A T O I T S a| 2% 1 -1

8 '8 7.1 1 8 +7 | 26 | 1 21 +10
9 9 8 -1 | 3 8 45 .3 12 49| 15 28 413
0 | 9 10 1.0 1 19 #4181 1 8 47 | 11 37 42
1 6 1w 1+ 12 +11 0 7 47|, 7 26 +19
12 ] 09 <10l 0 9 49| 5 1 - | 15 19 +4]
13 9 -8 -1 | 4 22 +18 | 8 6 .2 | 21 36 “#15-
14 8 8 0| 0 7 71 2 4 w2 | 10 19 +9
15 11 -6 =5 | 0 14 +16 | 0 13 413 | 11 33 422
16 11010 -1 | 0 11 411 "7 4 .3 |sis 25 a7
17 9 6 -3 10 9 +9 | 1 7 46 | 10 22 412
18 0010 0 | 1 15 416 | 4 7 43 ] 15 32 a1
19 12 7 -5 0 13 +13 1 /1/0 13 21 +8

| Gategory 154 155 -39 18 270 4252 | 567 115 457 | 270 540 4270

ota.s .
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An examination og.Tqble 13 reveals that during the'bretest gtudents
in Experimental Group I focused primary attention upon fhe literal qualie
ties emphasized by Imttarionaligm while directing scant attention to the
vieu*l Qualitiea faVored by Formalism or the exptessive qualities favored

by Egotionalism, Every student registered his.gr her higheet precees

score in the Imitationalist categorv, Posttest results, however, show &

&

‘substantial increase in scores for the Formalist ghq Emotionalist cate=

L3

, gortes while scores for the Imitationalist category are lower or the same

in all but four cases, In only three instances are. the highebt posttest

scores reco;déd.in the Imitioualiat.caéegory. FPurthermore, one of the
three axneptiona, student 12, compiled & score in tﬁe Formalist category
that was equal to Qis score in the Imitatiqhalist.égtegory.

Overall, the posttest géins‘made fn the Formalist category are ese |
pecially impreéaive. Gaina in this category contrib;ted greatly to a
total score of 540 for all three categariea, this doubled the total. score
oﬁ.270 recorded on the preteste

T=tests were used to determiﬁe ghe statistical significance of the

changes noted in each of the_three categories from pretest\to posttest

~ for students in Experimental Group I. Again, scoreés in each category

were the combined scores for all three art slides used during the -second
portion of the.teéting procedure, Data gathered from these t-tests are

provided in Table 14. . B

ks

{

1

-

-

~

A
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TABLE 14

- EXPERIMENTAL GROUP I: T~RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST
- - TOTAL SCORES IN THE THREE AESTHETIC QUALITY CATEGORIES

Category _@cmparison’ Mean.- . Difference ¢ t p -
: Between Means ‘ , e

B

- tmitationaligm Pretest 10.21 . N

' Posttest 8.16 - .

Forfaliam Pretest T .95 .. _ |

(Visual Qual.) ' 13.26 18  7.91 .000 1

'  Posttest  14.21 S

Emotionalicm Pretest - 3,05 . : _ a

" (Expressive . S 3.00 18 3.01 ,008 : -
‘Qual.) - Posttest 6,05 - Y

Pretest 14,21 ’ ‘ -
TOTALS : . 14,21 . <18  7.48 - ,000 -

Pogttest 28.42

i Tuﬁle IAléhows a significant difference betwééu pretegf ahd,poéttesf
mean scores for each cacegpry; it ié ;speciaily iﬁportanﬁ to note that
fimptesaiva poettest mean score gaing are recorded in Formalist and'Emo«
tionaiist categories while the posttest mean score in the Iq&tationalist
category is lower than the pretest score. This indicates théi students
in this group were inclined to refer more frequently to vigual andvex~
preséibe quali;ieé and leéehfrequently to literal qualities aftér treats -
ment., ébnsequently, the significant chénge recorded inwthe Imitgtiqnaiiam
category should be reéoghized as reflé%ting posttest mean écbfes.that

. ) f
are lower than pretest mean scores. . .
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Table 14 also reveals that the total mean score for all three catee
: ! 4

gories doubled from 14.21 to 28.42 from pretest to posttest indicetiug
"'that these students, as hyporhesized did refer to a8 greater numbher of
aesthetic qualities on ‘the posttest e . .

.Since the chree art slides used during this second ‘portion of the

.teat represented three distinct and different artiscic gtyles it wae

\<u decided that an examination of preteet and posttest reeponses .to each '
‘§§Q31d be of value, Such*en examidation provided data used to determine ‘
1f \Eudents exhibited a better underetauding of different aeathetie quali-
“ties afzér treéément 1f scudeﬁts continued relying upon literal qualities
*during encouniere with art works repres nting a range of arcietic styles
it would serve to 1ndicate a failure on their part to recogntz the
value of other equally important eeethet@c qualities, On ‘the othét hand,’
1f they demonetrated flexibility in their,use of aesthetic qualities, .
' emphasizing visual qualities when confronted by some works and shifting
to expreseive and literal qualitiee when examining others, it could be
inferred that they were conscioue of different qualities and knew how
to use them when coufronted with art works rendered ie veribue artistic

styles, .

T-teet figures compiled for each of the three art alideo Are pro-

vided in Tables 15 16, and 17.

P
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. TABLE 15 _
EXPERIMENTAL GROPP I: T-RATTO FOR THE COMPARISON OF PRETEST AND POSTTEST o
- .SCORES IN THE TTREE AESTHETIC QUALITY CATEGORIES
FOR A PAINTING BY VERMEER « ,
Categoty Comparison Mean  Difference df t p
‘ . Between Means ‘
s
c » - : -
Imitationalism Pretest 4,53 : : g
(Literal Qual,) _ - 42 i8 =~,88 ,391 '
, Posttest 4.11 o "
FPormalism - Pgétest .26 A
(Visual Qual.) : 4,32 18 5,15 000
: . . Posttest 4,58 v '
fﬁmb.ionaiieﬁ fféﬁest ._“&,Egi T ' 3
(Expressive R z ‘ " A7 18 .96 348 )
Qual.) - Posgtteat 1.32 : ‘
- . Pretast 5.63 :
TOTALS ¢ 4.37 18 4,93 ,000
Ty ' Pesttest 10,00 : ) r_

Table 15 provides data pertaining to a painting by Jan Vermeer ene
Atitled, "The Milkmaid”. Figures here reveal that studenta,a’ter treatmant,n
eigniffeantly intraased rhe number of references made in the Formalist
cgtagory. The nigb posttest response noted in the Imitationalist categorﬁ
w&s not unexpected since the Qork ip question was highly fbpresentational
;and?it was assumed that students would be inclined.to tefer to litersl
, .qualicies when offeriﬁg reasons in support of their expressed a;titudes
ftoward the work, There was no significant change in the number of responsea

;- vecorded in the Emotionalist category. Consequently, the signifieant .' -

overail fnmcrease in the total number of aesthetic qualities referred to
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after treatment can be attributed to the impressive gains wade in the

<

tormalist categéry.'
| TABLE 16 \
BXPERIMENTAL GROUP I: T~RATIO FOR THE COMPARISON.O? PRETEST AND POSTTEST

SCORES IN THR THREE AESTHETIC (UALITY CATEGORTES
| FOR A PAINTING BY PICASSO '

_ : Y ‘
Category - Comparison .  Mean Difference df t p
Between Means.

Imitationalism Pretest 3.00 - :
(Literal Qusl,) : «1,21 18 2,73 .014
Posttest 1.79 .

Formaligm 'Ptetest .37 ' '

(Visual Qual,) ‘ ‘ . 5.42 18 7.54 . ,000
i . Posttest 5.79

Emotionalism Pretest © 68 - |

(Expressive ' 1.32 18  3.58 ,002

Qual,) Pogttest - 2,00 S

o Pretest 4,15 | ‘ L
TOTALS: P . 1 5.53 18 7.40 ,000

' Posttest 9.58 .

- T~test data compiled for a paintigg by Pablo Piéasaa are prasented

ﬁ in Taﬁle 16. Rather than continuing to refer to literal qualities on the
pés?tesc these students ﬁuyned to more appropriate visual éuali%ies when
askad to offér reasons to éupport their attitudes about this abstract work
of art, This can be degermined from the significant declire in responses ‘
made in' the Imiéationalist category and the significant increase in re-
sponaes-ﬁade in the Formalist category on the poaftaat. A sigaificant

)

increase in responges made in the Emotionalirt category is also apparent




i
! .Page 50
l

suggesting t at.these agudenca were more inclined'to,ﬁpeculate about the
' meaning or idea conveyed by the work afte% treatmene.“ A comparison of
total wean scores and their differencg indicates a éign}ftéaﬁt increase
in ihe‘numbef of aesthetic qualities referred Z& by thése ?tudants when,
confronting an abstract painting by Picasso. J

TABLE 17 -
EXPERIMENTAL GROUP I: T-RATIO FOR THE COMPARISON OF PREIEST AND . POSTTEST

SCORES IN THE THREE AESTHETIC QUALITY CATEGORIES  °
| FOR A PAINTING BY MUNCH

Q

Category ~ Comparison IMEan ~ Difference df ¢t P
Between Means -
Imitationalism Praotest 2,68 g . ) :
(Literal Qual.) ’ f-. 42 18 -1.71 .104
Posttest - 2,26
Formglism ‘Pretest ;32 ' o :
(Visual Qual.) SR " 3.42° 18 9,26 .000
Posttest 3.74 - '
. ; .
| Emotionalism  Pretest 1.53
(Expressive : T ‘ 1.21 : 18 2.55 .020
Qual.) . Posttest 2.74 ‘
Pretest 4,53 . ‘ "
4,21 18 8,07 ,000

Posttest 8.74

LI
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The findings reported in Figure 17 refer to student responaea to a
painting by the Expressionist painte;/Edvard Munch, The number of posttest
references to literal qualities is shown to be comparablie to tha number
recorded on the pretest, Sigq;ficént ;ncreases.ere observed in the number
ef regsponses found in the Formalist and Zmotionalist categories., The ine
crease noted in the latter category is especially meéningfullaince the f;‘
work in question 1s generally regarded as a highly expreasionistic paintius.
As with the previous two aLt slidea, students in Experimental Group I
again exhibited an increase in the total number of.aesthetic qualities uae&_
to support expressed attitudes concerning a wbrk of'art

A comparison of precest and posttest scores for each of che three
art siides as well as total scores for all three slides indicatea that

gtudentg in Experimental\proup 1 did employ an 1ncreaaed number of aesphe-
| tic qualities when formulating and justifying aesthetic judgments, Their _
‘underatanding of these aesthetic qualities can be inferred from the
pattern of their responsea to wérks of art accomplished in different artis-“
tic styles, th example, when confronted by'a work gncorporating’highly
represenﬁétional sugject matter they cehtinued to refe; to literel
' qualitiea uhile also recognizing the 1mpo¥taﬁce of formal qualities. When
examiﬁing an. abstract work they teneed to place the 1ea7f”§51ﬁ6? n
literal qealities and fhe most valuevupon vigual qualities, Ane??:;;gﬁ
regarding a highly expressive'work, they‘were inclined to turn to expressive
qualities producing the highest posttest mesn score recorded for any slide

in this particulgr category.

D
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Exgerimantal Group 13/
The experimental hyﬁfthesia under test here was:

If an. 1nstruceional otrategy allowing studeuta to engage in pro-~
attitudinal tasks i combined with concent in art criticism then

 Experimental Group II will demonstrate a knowledge and ube of an

~ increased number.of aesthetic qualities when formulating «nd jus~ .
tifying aesthetic judgments, However, the numbet-of aestiatic
qualities employed will not be as great as that demonstrated by

. Experimentgl Group I, -

Tabla 18 provides pretesc and posttest acores andvtheir differenaoa_
- tabulated in’ termm of the thrae aesthetic quality categorieb. _The

figures shown are totals for all three alidea viewed during testing.

o
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TABIE 18

- DISTRIBUTION OF SUMS OF INDIVIDUAL STUDENT SCORES AND-THEYIR DIFFERENCES
' FOR AL. THREE SLIDES FOR EXPERIMENTAL GROUP II

Studenf Imitatfonalism ‘Formalism . Emotionalism Student
-+ 1{(Mcteral Qual,) (Visual (Expressive’ Totals
. ..Qual,) Qual,) !
Pre Postl Dif, |Pre Post DIf. -Pte" Post -Dif. fre Post Dif]
1 8 7 1 jo o o | 2 3 wmfwn 1w 0|
2 1113 +2 |0 1 41 1 5 wh | 12 19 +7
3 11 10 .«1 |0 6 46 0,2 4211 18 +7
4 o < .2 Jo o o 0 7+ |10 15 +5
5 7 127 45 |0 . 6 +6 '3 3 o010 21 i
6 8 8 .0 |4 7 4 0o 1. 41|12 16 +4
7 9 13 +4 {3 3 0 0 3 43|12 19, 47
8 8 12 + |0 1 +u 10 - -1 | 9 26 417
9 15 9 -6 1o o .o PR 0| 19 13. -6
10 . 7 -4 fo 18 #18 | 4 4 o015 2 +i_4
i 2,8 < |1 5 44 0 1 41|13 14, 41
2 Jis 1 -u o 13 o+ | 1 1 o|16 15 .1
13 9 .8 -1 0 3 +3 0 4 +4 .| 9 15 +6
14 9 s o o 1 47 3 71 e |12 29 a1
15 3 10 47 |2 0 -2 3 0 -3 8 10 +2
€ . 14 o0 .1 |2 7 %5 | 2 8 46 |18 15 -3
17 1 6 -5 |0 10 40 | 3 1 -2 | % 1 +3
18 8 10 42 |0 13 +13 1 3 a2 | 9 26 417
| < ;/,/“ ‘62 © o |o 7 +1 2 1 -1 | 8 14 +6
" category|185 153 -32 |12 130 +118 30 58 +28 [227 341 4114
 Totalys . \ o
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As with Experimental Group I, pretest scores in the Imitationalist
category were much higher than pretest scores in the other two sesthetic
quality catégories ‘»Only \nqutudent (numﬁer 15) recorded "a acore in

another category which was equal to the score noted in the Imitationaltst

@ »

category Scorea on the posttest reveal that theee gtudents tended to
rely leas heavily on literal qualities and turned more often to visual
qualicies ‘and expressive qualities The gaina.rgcarded in the Formqlist
categq?y_were especially high, with only one -student (number 15) éxhibiting :
a decreased poattest score in this eaggggry. | l i |

- Overall, posttest gaing in the Formalist and Emotionalist categories,
vhile subatantiel, partlcularly with- regard *o the former, were not as
great as those recorded by the first experimental group.' The difference
\of +114 noted between pretest and postﬁaet tota. scores for thia second
expevimental group failed to equal the difference of +270 compiled for
Experimental Group I. - . . : S s

Pretest to ﬁosttest éhangea occurring in each aesthetic qqglity

9

category were tested for significance by the administration of t-tests. .

Data gathered from thege tests are breaented 1n.Tgp1e‘19.

) "
@ ! ~
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TABHE 19

EXPERIMENTAL GROUP XI: T~RATIO FOR THE OOMPARISON OF PRETEST AND POSTTEST
TOTAL SCORES IN THE THRER AESTHETIC QUALITY CATEGORIES

1

Category Y.Compariaon Mean Differehces - @€ - t p
= \ ‘ Between Meauns
Initationalism . Pretest. 9,74 - - -
(Literal Qual,) . . ~1,68 +18  ~1,31 ,208 % - -
‘ Posttest 8,05 '
Formalism Preteeé. .63 , ’ .
S {visual Qual.) \ _, I 6.21 A8 4,346,000
o - Posttegt 6.84 . ' '
,Emotiovialism Pretest 1.58 . ' -
(Expressive S , ‘ 1,47 ‘ 18 3.87 .001
|, Qual.) Posttest 3.05 '
‘. Pretest 11,95 - : |
TOTAILS: ' ‘ - 6,00 18 3.87 .001
- o ~ Posttest 17.95 - ‘ .
—t .. .
Table 19 reveals a significant difference between,preteat and poattest .

~mean scores in the Formalist and Emottonaliac categoriea. There uaa no
/’such change in the Imitatioualiat category where postteat mean ‘scores were
slightly below pretest figurea. .The total mean score for all three cate=
gories increased significantly from 11,95 to 17.95 but, as hypotbésized
‘ chia increase was not as great as that recorded by Experimental 'Group |
which doubled its preteat notal wean score of 14,21 to 28,42 on the posttest, !
T-tests were conducted to determine the significance of pretest to
posttest score changes in each - 28thetic qualit}.category for each of the

three art slides. Data secured from these tests are provided in

Table 20, 21 and 22,
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TABLE 20

EKPERIMENTAL‘CROUP'II: T=RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST
SCORES IN THE THREE AESTHETIC QUALITY CATEGORIES FOR A RAlNTINQ BY VERMEER

éategory- . -Comparison = Mean Difference daf . t - p
- : Between Means '
o . ' £,
Imitatidnalism Pretest 3,74 .
(Literal Quel,) ~. 32 18 -.55 .588
' Posttest 3.42 ' , R
" P _ | T
Formalism . Pretest CW1l Co )
‘(Visual ’ ' 2.42 - 18 4,93 .000
Qual.) . Posttest 2.53 : ' :
“Emotionalism Pretest : +63 ‘ _ ' ‘ T
(Expressive \ .37 18 1.07 .298
Qual,) | Posttest 1,00 B
. Pretest Y | ' ' r
: TM'ALS 2.47 ’ 18 3.63 0002 ' C
. Posttest - 6.95 . - '

As noted 1n'Tég1é éolthe Formalist cétegory again underwent the;
greatest amouﬁt pof change from pretest to posttest, The representational
painting by vérméer pro@ptedeconsiderable referéﬁce to literal qualitiesa
on both the pretest and the_poéttest; the highest mean acare on both tésts
wds registeréd in the ihitacionalist'categoty. While the change noted in
the Empcionalist category fatled to acheive gignificance at the .05 level
a trenﬁ in the direction of significance in noted, When overall test
results are compared a'significant'increaae in the number of aesthetic
qualities referred to is obsérvéd.sﬁ

L
: ,j
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EXPERIMENTAL GROUP 11: T~RATIO'FOR THE|COMPARISON OF PRETEST AND POSTTEST
SCORES IN THE THREE AESTHETIC QUALITY CATEGORIES FOR A PAINTING BY FICASSO

14

Category Comparison Mean \ : Différence af t p
Between Means '
Imitationalism . Protest 3,32 '
(Literal Qual,) : - ,68 18 «1,45 ,164
' Posttest - 2.63 /
Pormalism /
(Vigual Qual,) Pratest 237
B A~ 2,00 18 3.35 .004
Posttest 2,37 : _

- Pretest 32 o
Emotionalism ' .58 18 2.07 ,053
{(Expressive Posttest .89

| © Pretest 4,00 - B
TOTALS . 1.89 18 2,63 .017
Posttest 5.89
el

The daéa in Tablé 21 reveal that scores in the Formalist catégory
continue to undérgo the_most appreciable amaunt o£¥ghange from test to
téot aithough a aignificantlammuut of change is also noted in the Emotion~ |
alist category. A significanc.gain in the overall anumber of asesthetic

qualities empioyed after treaatment is also indicated,
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TABLE 22

-

EXPERIMENTAL GROUP II: T-RATIO FOR TIE COMPARISON OF PRETEST AND POSTIVS3T
SCORES IN THE THREE AESTHETIC QUALITY CATEGORIES FOR A PAINTING BY MUNCH ~

Caiegory . . Comparison Mean Differenmq ) - df t P
: \ Between Means

Pretest 2.68

Imitationalism . : -,68 18 -1.38 ,185
(Literal Qual.) Posttest 2,00 ,
Pretest .16 .

Formalism ' 1.79 18 3,50 ,003.

(Visual Qual.) posttest 1.95 L
. Pretest .63 | |
Emotionalism .53 18 1,88 .076
(Expressive Posttest 4116 :
Qual,) |

: Pretast " 3,47 o "
TOTALS | 1.63 18 3,60 .002

- Posttest 5.11 - ‘

The t-test da;a provided in Tébie 22 indicates a ébntiuued increase
in the use of visual qualitiea when pratest and postteéc figures are come
-pared, While a trend in the éitection of significance is noted tnlthev |
Emotionalist category, significance at the .05 iavel was not realized
even though the art work in question was highly exp:eséive. : (
Again, significance is observed when ; comparison is made between pretest
and{posttest mean scores for the combined categories,

Data compiled for each of the three art slides as well as total
scores for all three slides support the hypothesis that students engaged

i a proattitudinal task will employ &t increased number of aesthetic
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Qualitieu after exposure ¢o spegifiéd cggtant in art criticism, Howevei,
as postulated,.the increased number of\;Esthecic'qualitieé tabulated for |
. this second exﬁeriméntal'group failed to match greater.incregbéa recorded
for .Experimental Group I. Furchefmore, students in this gecond group

~ did uot appear to demonstrate the same understanding of aesthetic qualities
. noted in the first group., This can be inforred from.the-wgnner ‘n which

_ these aesthetic qualities were uéed during critical encounters with works’
of art repreaedting distinct and different artistic BtYIBS; No matter
which s:yle was represented éhe atudenté in this group éoncinuad to rely

~ wost heavily upon the literal qualities emphasized by'Imitafionalist\
Theory. Befor§ and after treatment references to literal-éualitiea wére_
'found to be more numeréus than referenged to vigual or expiessive éualities'
no matter which arf'wowk was being examined. Thus, pesttest responses to
liceral qualities were higher in number than po;ttest resporses to visual -
qualitiea vhen an abstxact work by Picasao was studied Refetences to

- literal qualities were also more numercus than teferences to expressive

qualities when an exprassiohiatic'work by'Mundﬁ:wéa studied,

The Control Groups

The value of both counterattitudinal -and proattitudinnl task
asgigmments in causing ‘students to assimilate art criticism content may -
be more easily ascertained whem Control Group data are examined in a

,maﬁner similar to that employed with ghe two experimental gnﬁups. . Table 22
be;ow initiates this effort bx.sqpplyiug pretest géd posttest ;cores and
théir difference in each of the qpsthetileuality categories for the

Control Group,
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TABLE 22 y

DISTRIBUTION OF SUMS OF INDIVIDUAL STUDENT SCORES AND THEIR DIFFERENCES -
FOR ALL THREE SLIDES FOR THE CONTROL GROUP

Student ‘Imitatioaaiism Formaliem . 'Emociaﬁaliam Totals
+ | {hiteral Qual,) (Visual (Expresgive
, A, Qual.) | Qual,)
| Pre Post Dif |Pre Post Dif | Pre Post Dif 'Pre Post ' Dif
1 1809 -l 1 2 410 2 w21 13 42
2 15 - C2eows o4 A u .
3 ‘ .6 -0 o 0f 5 4 -1f19 10 -9
{a 1 8 -3 o 0 .04 6 42|15 U
8 2 00 0 o0jo0 2 +2]8 10 42
6 7 5 =245 BT 1 0|13 8 5
7o o unowm |2 1 a2z o1 ol 13 oa
8 16 4 «12|8 5 3] 2 1 «1l26 10 -16
o | 8 12 4 lo- o o] 7 *1 w6l 13 -2,
10 0 8 <2 {0 7 wla 3 a4 % 18 +
11 15 11 <4 {1 0 <10 2 42|16 13 -3
12 72 s l1 3 429 5 a4l 10 .7
B {1 o9 ot o4 w3z 03 sl 16 0
14 8 7 <10 2 4203 6 43lu 15
115 o 9 -1 0 0 0|3 0 -3[13 -9 -4
16 9.9 oo 1 wl2 4 s2lu 1 4.
17 12 6 <6 [0 .4 44 |.5 W -l 16 -3
18 8 6 210 0 0|2 o .2{l0 & 4 |
19 8 9 41 |4 1 3]s 1 5|18 1 7
Category 197 144 53 123 34 +11 62 45  -12(282 228 =54
Totals: a ~ '
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The paétetn of pretest reliancé upon literal qualities ﬁéted with
both expetiﬁental‘groupa cbntinues with the Control Group. Table 22
- ghows Fhat oniy.onewathdent (number 12) had a score in‘another categorv
which was higher than h;s score in the‘Imitationeligt caé;gory. However,‘
while there was a decrease.in the number of gostﬁeat references to literal
qualities there was also b decrease in references to expressive qualities
and only a slight increase in refetencés to visu;l qhali*iés¢ | ‘
Overall, students in the Control Group tended to refer to fewer
.aesthetic qualitips on the posttest than on the pretest even though they
received the same content in art c;iticism as studencs in both .experimental
groués. ‘While speculative, it is possiblefthat thése stu@ents, dénigd the
" incentive generaféd by a counterattitudinal or béoattitudinal task
asgignment, maybhave ﬁailed to beéome aufficientiy Qotivated by mere
éxnoeure to ért criticiéﬁ content. Involvement with thia.content over
. an extended eight week period ‘not only had little impact upon modifying
student attitudes about art, it may have had adverse effects upon their
willingnese to seek out & greater number and variety of aesthetic qualitiea
with which to suppqyt their expressions of attitude,

- -
! i

A reading of the information supplied by Table 23 gerves to undqrscbfa

. Lo .
the decrease in aesthetic qualities listed by members of ‘the Control Group
after expoaure to art criticism content. In only one category, Imitaticn-

Al

alism, did a significant change occur from pretest to posttest ‘and this was
& reverae ch;nge insofar as posttest reSponses in tpia category were fewer
than pretest responses, The total mean score fog all three qategOries‘
also decreased significantly from 14.85 cb’lé.oo suggesting‘that the
gpecified art criticism content in itself might be damaging to efforts

to make students more aware of different aesthetic qualities in art works.
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TABLE 23

CONTROL GROUP: T-RATIC FOR THE COMPARISON OF PRETEST AND POSTTEST TOTAL
' SCORES IN TH. THREE AESTHETIC QUALITY CATEGORIES

Cgtégory Comparison : Mean | Difference df t n
' ' Between Means p
Imitationalism Pretest 10,38
{Literal Qual.) - : -2.79 18 -3,20 ,004 ’
Pogttest 7.58 . ' ' .
o Pretest 1.21 ‘ ‘
Formalism : ; o .58 ©o18 1,02 .322
(Visual Qual) . Posttest . 1,78.. : ; - :
Dmotfonalism . " JfL o ‘ N ; s
| (Visual Qual,) Pretest 3.26 ' ' S
" L - .63 | 18 -1,07 .,29% ..
Posttest 2,63 “ r
Prates;/" 14.84 .
TOTALS pd - «2,84 18 -2.,45 ,025
. Posttest 12,00 ’ : v A

Thgipétterh of responses in each of the aesthetic quaiiCy categories
noted in Table 23 remaing virtually the same when regponses for indivi-

) . y
dual art sliées‘are examined, In no instance wgré siguificant gains

. ) ) . ///
recorded in any category from pretest to pogttest, Significance is noter

4
etest to posttest, Data per-

only in terms of decreased gcores fror pr
taining to responses in the aesthetiéAquality categories for ‘each of the

threg. art slides are proﬁided ;n”iable 244 25 and 26,

rs

1/'




TABLE 24

CONTRdL GROUP: T-RATYO FOR THE COMPARISON OF PRETE&; AND POSTTEST SCORES
‘IN THE THREE AESTHETIC QUALITY CATEGORIES "FOR A PAINTING BY VERMEER

df

Category | Comparison Mean Difference - t P
- ' ' Between Mesans
Imitationalism Pretest 3.89
(Literal Qual,) ‘ -, 95 18 2,24 ,038 -
Posttest 2.95 Co
Formalism Pretest .32 °
(Visual Qual,) ‘ .26 18 1.00 ,331
Posttest .57
‘Emotionalism  Pratest 31,05 “
(Expressive L ) : -.26 18 -.70 .490
Qual,) - Posttest .79
' . Pretest 5.26 ’
TCTALS ) -.9 18 «2,08 ,052

Posttest 4,32

i

x *§)




TABLE 25

CONTROL GROUP: T-RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST SCORES
IN THE THREE AESTHETIC QUALITY CATEGORIES FOR A PAINTING BY PICASSO

Category Comparisom  Mean bifférance df t P
‘ . . Betveen Means - . .
» ' Imitationglism Pretest 3.11 . - o
o (Literal Qual.) T -, 63 18 -1.53 .144
Posttest 2.47 A . -
P ' . —
Formaiiam ’
(Visual Qual,)  Pretest .53 L
. ' ’ .11 - 18 42,482 ,
Posttest .63 : : ~ |
Emotionalism Pretest 1,21, | ’
t (Expressive -.53 18 «2,73 .014 -
" Qual,) ' Posttegt .68 . - .
0 Pretest 4,84
“ | TOTALS : -1,05 18 +1,78 ,091
- Posttest 3.79
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TABLE 26

CONTROL GROUP: T-RATIO FOR THE COMPARISON OF PRETEST AND POSTTEST SOORES ..
IN THE THREE ARSTHRTIC QUALITY CATEGORIES FOR & PAINTING BY MUNCH '

-~ ' ' .

Catagory Comparison  Maan Difference df t P
- Between Means

‘Imitationalism Pretest 3.37 ' '
(Literal Qual.) ' =121 - 18 «3,07 ,007
- Posttest 2.16

o : L
Formalism Pretest .37 _ “ T
(Visual Qual.) .26 - 18 .96 350
Posgttest .63 ' ' o
Emotibnalism ‘Pretest - 1,00
(Expressgive : .16 18 46 ,652
Qual,) Posttest 1.16 . - :
h _ Pretest - 4.74 . | ' \"
TOTALS : -.78 - . 18 -2,28 ,035 N\
Posttest 3.95 . |-
. / ) '..‘
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STUDENT RESPONSES TO EXAMPLES OF POFULAR ART

[

A*compariaoﬁ‘qf pretest and posttest data pertaining to student

'reactions to the Readtta Dféest covet'illqstrations-réveale¢ that the
instructional strategy gad little tmpéct. As indicated by the figuréa
in Table 27 below studenta 1n all three groups continued to react to '
these three popular art forms in much the same way after treatunent as

before. nowevet, while comparatively little attention vas directed to

h "this aapect of the study it aeems to be an erea wherc continued efforts

- might be focused, A particularly intriguing question cpnters upon. the
| possible Outcome of a study in which students are :equired to aasume a
- counterattitudinal stance with popular art forms which are judged 1nfexior‘ ’

by art experts but admired by students,
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IV, SUMMARY AND CONCLUSIONS .

Studies in various fields have shown that a student's favoraﬁle _
aﬁd unfavorable attitudes about art will affect his perception and his
judgment during classroom‘encounters with diveree works of art, This
appears to be especially true in those courses at the university level
that are charged with the xeaponsibility of providing prepavation in . -
art for prespective elementgty classroom teachers. ‘Many of the students
typically enrolled in these courses lack depth énd breadth in the past
experiencas tﬁeyzhawe had with.art. As 8 result they | nd to respond
"favq:ably and in an almogt automatic fashion to art workz that are
similar to those experienced 1n,the past. Once they have formed
poaitive attitude toward certain kinds of art work these studeats are
inclined to limit theijlprefereaces to examples. that are simiiar and
avoid those that are in some. ways diasimilar. COnaequantly, the value
of any efécrt to deal effectively with art and art criticism in claasoe-
composged of such students is depeudent in large measure upon whether or
not the teacher is able to overcome che impediments to learning imposed
by their existing attitudes about art. 1t was the 1ntent of this study
to describe and test the effectiveness of an instructional strategy de-
signed to accomwplish t. 188

The context for the study was a unit {n art criticism offered as
an integfal part of & course pf sgudy in art educatign for elementary
education stddeﬁés at Indiana University during the Spring Seméster,
197?. T@o experimental groups_;nd a control group taught by the prine

cipal investigator were employed. All three groups were expoged to

\

L]
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identical content in art criticism which combined the stages af-erc
criticism with several theories of art, In an effotcfeo assure a
enigorm presentation of ehis,coeeenﬁ a series of synchromized slide/tope
lessons in art criticism were prepared and used'in all three classes. ®
These 1eesona were aimed at gshowing students how to look st a painting
‘a8 well as vhat to Lok fér, ’ | ' - o
| The instructional strategy tested involved placing emudentslin
clasereom situations in which they were required to publicly express a
judgment about a work of art end be preparee to support that jeagment
by referring to aesthetic qualities noted in.che wo;k, Two distinctly
different versions of this gtrateby-were employed with two experimental
groups,

Experimental Group I waelaubjected to an instructional approach
which empleyed the-inconsistency generated by a counterettieudinel
task as & means af encouraging students to attand more clogely to the .-
i
and orally preeent fevorable critiques of assigned works of art, In

every inetance theee were wotke toward which these studence previouely

expressed negative attitudea. 1t was theorized that students fnvolv.?

in such & task would undergo considerable ffv"trétion preceding and

'during_the couutefactitudinal assignment and would experiencs a need to
reduce or elﬁm%n%te inconsistency. Thef'would thue be '"get' tc receive
1dformatioe with %hich to construct their critiques as well as justify

the public stand they were required- to take,

- Students in Experimental Group II were free to selact the srt works

. R . ' .
used in their presentations and were not required to formulate favorable

o3

ctional content. Students in this group vere required to formulate
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. . ’ [
judguments about these works. 'Since these students did not experience the '

inconsiatenéy brought_about by-a counterattitudinal task they were not -

éxpectéd to attend as closely to instructional content when preparing

their critiques.

A third clasa of students aseigned to Control Group status were not.

required to present critiques of art work. in claga although they were

presented the same instructional content as béthvexperimental gt&dps.
Testing was designed to determige the effectivenessfof the instruce

tional"sptategy upon: (1) student judgments regerding a wide assortment

of art works, and (2) the aesthetic qualities fzfexted to by students

when formulating and substantiating these judgﬁﬂnts.
Y comparison of pretest and posttest data revealed that-
I'1. exeernENTAL GROUP 1:

a. Exhibited a significant ovaerall cha ge in sttitude toward
a selection of art slides supporting the hypothesized
effectiveness of an instructional strategy utilizing the
inconsistency resulting fram & counterattitudinal taesk.

b, Demonstrated a significaunt shift toward Acceptable and
Highly ilued judgments and away from Unacceptable and Not
Valued ‘udgments as hypothesized. This upward shift
attested to an incongruent change of attitudz om the part
of students in this experimental group.

«

C. Demonatrated a knowledge and use of an increased number of
aesthetic qualities when formulating aud juatifying
aasthetic judgments.

Ii. EXPERlMENTAL GROUP II1:

8. Algo exhibited a significant overall change in attitude 2
toward a selection of art slides although the amount of
fhis change was not as great as that demonstrated by
Experimental Group I. Data pertaining to this group were
shown to support the hypothesized effect of an instructional
strategy involving & proattitudinal task.

b. Also exhibited a shift toward Acceptable and Highly Valued
Judgments and away from Unacceptable and Not Valued Judgments.
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~Thus an incongr%ent change of attitude similar in character
but not as promounced in degree to that recorded by Experi-
mental Group I was observed, A congruent change of attitude,
. which would have Laen inferred if a shift toward the extreme
Highly vValuad and Not Valued judgments had occured, was not
o realized, For this reasor the experimental hypothesis per-
o taining to the congruent modification of attitude anticipated
o . for students in Experimental Group II vas re rejected, A pro=
attitudinal task sgsigmment, while not as effective as a .
counterattitudinal task assigoment, was found to gemerate
incongruent rather than congruent changes of attitude -
toward specifigd worka of art. ,

Co Also demonstrated a knowledge and use of an increased number
of aesthetic qualities vhen formulating and justifying
aesthetic judgments. However, the number of aesthetic
‘qualities employed were not as great aor did students in
this group demonstrate the same understanding of aesthetic
qualities as students in’ Experimental Group I.

11X, 'nm cmnor. caonv

&, Falled to exhibit a axguxzzcant chauge in attitude toward the
experimental slides even though exposed to the same content
in art criticism as both experimental groups. Consequently,
content in art criticism selected for uséd in this study was
shown to be iveffective in modifying student attitudes
about art unless combined with an instructional strategy
aimed specifically at causing students. to attend to and
assimilate this content. :

b. Failed to reveal a pattern of reaponaé; indicative of either
congruent or incongruént modifications of attitude. N
P
¢, Failed to demonstrate a knowlggge and use of en increased
nunber of aesthetic qualities’when formulating and justi~
fying aesthetlc judgments,

o

The fesults of this study strongly suggest that establiahed'étudent
attitudes\about art can 53 modified if attention is directed toward this f
objective vhen i..tructors select content and devise teaching strategies
in art criticism, Unless elementary educétion students are assisted in
~ oyercoming the resﬁg}ctions imposed by conditioned attitudes about art
and are motivated té attend to content in art criticism most can ﬂ; ex~

pected to domplecaltheir college preparations for tesching 1n.att without

/ -
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" having gained the knowledge and gkill required to examine and judge works !
of art. These students will consequently lack the competence required to

‘ 7 ’ .
involve their own future pupils in critical experiences with diverse

] \
works of art.-




15.

16,

Page 73
REFERENCES

Chapman, Laura, "Recent Trends end Problems in Art Education," In
Eancyclopedia of Education. New York: Macmillan Co, 1969,

'Ralph (ed.), Aesthetics and Criticism in Art Education, .Ch;cago:

' and McNally and Company, 1966.

Munro, Thomas, Art Education: Its Philosophy and Peychology. New York:
The Bobbsuyerrill Co., 1960.

Feldman, Edmund B, "The Critical Act", Journal of Aesthetic Education,
Vol, 1 No. 2, 1966, . '

Asch, Solomon. "Attitudee as Cogéitive Structuges", In Marie Jahoda
and Neil Warren (eds.) Attitudes, Baltimore: Penguin Books, 1968,

Child, Irvin L, “Personal Preferences as an Expression of Aesthetic
Sensitivity", Jourhal of Pereonality. Vol 30, pp. 496-512, 1962,

Stolnits, Jeromé. Aesthetics and Ph11080phy of Art Criticism. Boston:
Houghton Miffiin Co., 1960,

Sherif, M., sherif C., and Nebergall Re, Attitude and Attitude FhangM,
Philadelphia- We. B, Saunders Co., 1965,

-Sherif, M. and Sherif, C.,"The Jwn Categories Procedure in Attitude

Research", In M; Fishbein (ed.) Attitude Theory and Measurement.‘
New York: Wilem/and Sons, 1967.

Katz, Daniel, ﬁThe Functional Approach to the Study of Aftitudea";

. Public Opinion Quarterly, Vol. 24, pp, 153-204, 1960. -

Osgood, C, E, /and Tannenbaum, B, B,, "The Principle of Cougruity in
the Predictidn of Attitude change.“, Paxchological Review, Vol, 62,
pp. 42~ 55, 1955, :

Festinget, Leon, A Theory of ngnitive Dissonance, Evanston, Illincisg
Row, Peterson, 1957, -

Abelson, R, P,, and Rosenberg, M, J,, "Symbolic Pgycho~-Logic: A Mcdel
of Attitudinal Cognition', Bekavioral Science, Vol. 3, pp. 1-13, 1958,

Heider, F., The Paychology of InterpersonL& Relations, New York: Wiley
and Sons, 1958,

McGuire, William J., "A Syllogistic Analysis of Cognitive Relationships",
In M, P, Rosenberg and C, I, Hovland (eds,), Attitude Organization and
Change, New Havens Yale University Press, 1950,

Newcomb,»T; M,, "An Approach to the Study of Commumicative Acts',
Psychological Review, Vol,60, pp. 393-404; 1953, :




17.
18.
19,

20.

N ) Page 74

Heider, F. Ibid,
Festinger, Leon, Ibiﬁ

Kretch David, Crutchfield, Richard 8,, aad Ballachey, Egerton L.,
Individual in Society,_New York' McGraw~Hill Book Co., 1962,

Bruner, Jerome S., "On Perceptual Readiness, "In David .C; Beardslee
and Michael Wertheimer (eds,) Readings in Perception, New York:

. DO Van Nostrand CO., Inc., 1958. B

21o

22,

23.
24.

25,

Broudy, H, S,, Buildigg a Philosoghx of Education, Englewood Cliffs,

New Jersey: Prentice-Hall, Inc,, 1961,

Wilson, Breamt G., "The Development and Testing of an Ingtrument to
Measure Aspective Perception of Paintings", Unpublished doctoral
diesertation, the Ohip State University, 199,

Taylor, Joshua, uearning to Look, Chicago: Univeraity of chicago Presu,
1957, .

Feldman, Edmund B., Varieties of Visual Experience, Englewood Cliffs,
New Jersey: Prentice~Hall, Inc. New York: Harry N. Abrams, Inc., 1972.

Smith, B. Othanel, "The Logic of Teaching in the Arts," In Ralph Smith
(ed,) Aesthetics and Criticism in Art Education, Chicago: Rand McNally
and CO., 1966, -

Weitz, Morria, "fhe Nature of Art", In Elliot Eigner and David Ecker

(eds.) Readings in Art Education, Waltham, Massachusetts: Blaisdell
Publighing Co., 1966, qu ,

Smith, B, Othanel, Ibid,

Smith, Ralph, "Aesthetic Critig&sm' The Method of Aesthetic Education",
Studies 1n Art Education, Vol 9, Number 3, 1968,

Ecker, David, "Justifying Aeathetic Judgmentsg', Art Education, May, 1967,

e




" APPENDIX A |
M333 ="ART METHODS FOR THE ELEMENTARY TEACHER !

&

Tentative Outline

\

GENERAL OBJECTIVES:

Sl .
The primary objec-ive of this course is to provide a number of
diverse experiences within a general framework of art education
theory and practice for the purpode of developing competencies
pertaining to art instruction at the elementary school levels,
The course incorpcrates opportunities for participants to:
(1) learn about the functions of. art instruction in the
elementary school, and (2) develop the skills and knowledge
needed by the classroom teacher providing art instruction to -
children at this ‘level.

OUTLINE -OF TOPICS AND ACTIVITIES:
A, Objecc;vea'of”art education in the elemenéary schools.
B B. Selection of art content in xelation to these goals.

C. Studfo experiences with art materials and techﬁiQuea
appropriate for the elementary classroom.

o ~ D. Planuning art activities,

X
A

E. Field experience« teaching art-fo a8 class of elemeﬁtary v
pupils. ‘ ' .

F. Studio expétience*based upon referenée to several different
theories of art,

I3

G. Critical analyses of works of art.

Page 75 /ay :
5 /26

L

OBJECTIVES OF ART EDUCATION IN THE ELEMENTARY SCHOOLS

1. Helping'pupilﬁ”lééin how to achieve personal expression through art,
o 0 }..

11. Helping pupils learn how to respond to works of art.

~ SELECTION OF ART CONTENT IN RELATION 'T0 ‘THESE GOALS

1. Personal expregsion: activities which help pupila:
A. Find ideas
B. Interpret ideas :
C. Work with medis and techniques "y

II. Personal response; activities which help pupils:
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A. Perceive and describe ﬁorks of art
B. Analyze works of art .
c Judge and explain werks of art

STUDIO . EXPERTENCES WITH ART MATERTALS AND TECHNIQUES

Students will engage inh several studis problems which eim specifically
at acquainting them with tlie materials and techniques of ert employed
at the elementary school level. An additional concern during this
portion of the course will be to increase student cunfidence in their
ability to produce art. : ' '

Ok

PLANNING ART ACTIVITIES

Students will be assigned to teams and will engage in planning units
of instruction in art which will later be presented to classes of
elementary pupils. ‘Each unit of instruction will be developed around :
one of the features of art (subject, medfa/forming process, design,

or style). . .

FIELD EXPERIENCE

I. Continuing to work i{n the same teams, students will provide an art
" lesson each week to-an sssigned clags of elementary pupils.
II. A team teaching approach will not be employed. Rather, one team
member will teach while the others observe and evaluate his or
her performance. In the foliowing weeks these roles wili be
reversed. !

III. Generally, students will be able to utilize the units planned
earlier in class. During the initial meeting with claseroom
teachr 5 all lasson plans for these units will be presented for
examination. Classroom teachers yill “hus be afforded an opportunity
to make comments and suggestions. , ,

V.  M333 will meet only once per week during the period devoted to the
field exparience. One class session will be cancelled in order to

provide the necessary time for securing supplies, planning and
teaching. s

v. %EQQENTS WILL BE EXPEﬁTED T0 BE PRESUNT FOR EACH AND EVERY CLASS
HEY ARE ASSIGNED T0 TRACH OR OBSERVE. THEY WILL ARRIVE PROMPILY,
BE WELL PREPARED; AND ALLOW AMPLE TIME BEFORE CLASS FOR ORGANTZING
THE IESSON AND AFTRR CLASS FOR CLEAN-UP,
VI. IN THE EVENT OF AM EMERGENCY OF ILINESS, THE CLASSROOM TEACHER WILL

BE HOTIPIED NO LATER THAN THE DAY OR EVENING BEFORE THE STUDENT
15 TO TRACH. A similar notification will be mede to the other
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team members. All miseed teaching or observing aasignmente will be
reported immedigtely to the M333 inotructor, i

VIi, Supplies: if the assigned schocl does not have the necassary art
' supplies and/or tools for teaching they may be secured from the

supply room mgintain:d by the art education department for this ..
purpose.

A. The procedure to be followed when ordering supplies will be
described in detail and wust be adhered to.

. B. EACH STUDENT WILL BE RESPONSIBLE FOR THE CONDITION OF THE
TOOLS BORROWED FROM THE SUPPLY QQOM

STUDIO_EXPERLENCES BASED UPON REFERENCE TO
SEVERAL DIFFERENT THEORIES OF ART

Several theories of art will be used to direct student attention to
various aesthetic qnalities in art works. An understanding of these
theories will provide the student with diverse approaches to art pro-
duction and fac{litate efforts to stimulate knowledgeable taik about
art in the elementary classroum.

A, Imitationalist Theory:.

Employing this theorv "fxne rs" is defined as the faithful, literal
Guplication of objects or ﬂ"encs drawn from ordinary experience. What
is revealed in the work-of art resembles closely tha model which it

. attempts co imifate, Consequently, the most importsnt aanaet about
a work of art is its "verisimilitude'---it looks liks and reminds us
of what we know in reality apart from art,

1. §$tudio assignuent: Utilizing gpecified materials students will

reproduce an arrangement of not less cisn two familiar items
striving for an accurata dup plication of the itams selected,

2, Lecture/discussion: The attengths and weaknesa cf imitation-
aliat theory.

B. Formalis:t Theory:

" Employing this theory fine art 18 defined as the organizs*ion of
sur face and structural qualities into a formal patiern or design.
Surface qualities refer to color, shape, line, and texture. Strute
tural qualities refer to balance, complexity, simplicity, repaﬁttion,
rhythm, gradation, contrast, space, and variety. A painting is re-
garded. a8 a work of art when these elements are go interrelated ths
the work possesses vhat Clive Beil calls, "significant form." A
striking feeture of this theory %a its total discegard of represen-
tational subject matter, When people or objects ara depicted in a

Ao,
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work they are treated as thougﬁ they were not'repreaentative of
anything, Rather, they are regarded ar .atterns of color, line,
~shape, and/or texture, :

1. Studio assignment: Utilizing specified materiale students will
reinterpret the subject matter employed in the prior studio
exercise, but focus upon surfac~ and structural qualities to
develop the formal organization of the work.

2. Lecture/discussion: the strengths and wraknesses of formalist
theory, %

C. 'Emotionalist Theory: | o R

Employing this theory the work of art is defined as an expression ,
_of the artist's emotion and, by carefully contemplating the work, X

it is-'possible for the viewer to ghare this emotion. Only 1if the

work of art clearly reflects the artist's emotion can the activity

of expression be termed successful, It is with this goal in mind

that the artist revises, omits and distorts what he creates,

1, Studio agsignment’: Utilizing gpecified materials students will

- - engage in a multi-media sctivity ai-ed at capturing a one word
ldea (examples: 'lost", "lonely", "happy", "hate", "peace",
"war") . .

k4

2. Lecture/discussfion: the strengths and weakﬁesaes of emtionalist
" theory, . .

" CRITICAL ANALYSES OF WORKS OF ART

I. Students will learn how to engage in critical examinations of art
work. These examinations %ill require them to dqscribe, anslyze,
interpret and judge works of “art rendered in diverse artistic
styles.

II[" Theories of art will act as guides during critical examinations of
art, pointing out to students what to look for in works of art,

A. Lecture/discussion: implementation of the critical process
utilizing the theories of imitationalism, formalism, and
emotionalism, ’

B. Assignment: each student will prepare a five to eight minute
verbal argument with regard to a particular work of art to ba
provided in slide form. Accompanying each presentstion will
be 8 complated copy of a "Critical Performance Outline' summar-
izing the verbal argument.

NOTE: Claes presentations of these arguments will be made rear the
cloge of the semester,
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APPENDIX B
JUDGMENTAL RESPONSE FORM

" SECTION I

Instructions:

You are asked to examine 80 ﬁaintings (slide reproductionsg) and indicate

your opinfony concerning these paintings on the attached form. You need-

only check the column which best conforms to your opinion of each work
viewed, Please respond to every slide, You will<have approximately
20 seconds to view each slide and record your -opinion. :

A brief examination of the form should assist you in understanding the _
responses available to you. ~ -

The leftxégpd célumn refers to the number of the slide you will
be viewing, This number will be announced for each slide as it

.18 projected to avoid confusion as you proceed through all 80
works of art. '

Thexe are five columns in which you are asked to record your
opinions. These are labeled:

HIGHLY VALUED: Check this column only if a particular work is,
in your opinion, an exceptional and successful
work of art,

“-U-‘-‘ﬂ"~.”-'-“..ﬂﬂﬂ“ﬂ'nﬁ‘-ﬁﬂﬂ.-“....ﬂ.ﬁﬂﬂﬂ-'nﬁﬂ~Q‘n”.'~~ﬁ'“'“--“ﬂﬂ-ﬂﬁ

Acceptable: Check this column only if there are some things
about the work that you think are admirable,
although overall you tend to remain indifferent
toward it, -

NEUTRAL: Check this column when you gee little about the
work that is, in your opinion, either adumirable .
or mediocre., As a result, you may not feel in-
clined to check either the Acceptable or Unac~ -
captable columns,- but prefer to remain complete- -
ly uncommitted ingtead, :

Unnacceptable: Check this column only if there are some things
about the work that you think are mediocre, al-
though overall you tend to remsin indifferent
toward it,

nnnnnnnn mnquounmh%nuu---auuouunnw-uwounuuuumunnwmnwu'uunnuuwuuo-uunnwnuwm
W5 D OO €0 LB OO BA O 10 TP v LW £O B8 o Lt 08 W W W D G0 A SR AD G 0 s B 9 K TR A BT 4 KD WO K B DU KD S BT A S U6 06 KD W A P EE W8 OB o KB M 85 B G 4% we 40 WE -

NOT VALUED: Check this column only if a particular work is,
in your opinfon, an inferiosr or unsuccessful
work of art,

e
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7

" SLIDE " HIGHLY B " NEUTRAL

" NUMBER VALUED “Acceptable ! Uﬁacceptab_lé VALUED

28. ‘

29,

30.

3.1.

32, .

1 33,

u,

35,

{1 36,

. Mo, W

38. i | f
| A

40, = .

P45,

PURRURSNEY N




4

SLIDE

| NMBER

Acceptable
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46,
|47,

48,

49,

53,

36,

57,

58,

59‘

61'

62,

63,

65,

66,

+-

67,

| 68,
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69,

70,

71,

72,

73,

74.

75,

76,

17,

78,

79.

80,
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| immswmx. RESPONSE FORM

SECTION II

You are going to view three slides which you have already seen and judged,
In the space provided comment briefly on the ressons for the judgments
which you made in Sectfon I of this exercise, .State all reasons--whatever
they are-~that caused you to make those judgments. Let your responses be
brief and to the point, You may write in phrases rather than sentences.

o«

Ten (10) minutes will be allocated for responding to each slide
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SLIDE 1

—
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SLIDE 2 ' . 2

SLIDE 3 | | - o

<
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APPENDIX C | <

SCORE SHEETS FOR JUDGMENTAI, RESPONSE FORM, SECTION II

_ IMITATI.ONALISM

In this category the emphasis is on.gUBJECi MATITER and the degree of
success or failure in which the work or parts of it reflect surface
reality. Student responses would involve NAMING and/or DESCRIBING the

¢

SUBJECT MATTER iu the picture,

MED -« . Description of kinds of materials used, rather

; than how these materials are used,
e.g. It i3 an oil painting S
or a collage with torn paper, SCORE 1
LOCATION _ :Raference‘to placing of objects. |
- e.8. The window in the upper left hand
o ‘ . corner
- The objects on the right hand side, SCORE 1
. . P
DIRECTION Reference to the direction of objects or
. elements in the picture,
e.g. The flag pole runs disgonally :
Vertical movement of linss, SCORE 1
SHAPE Reference to shape ~ description and
naming of shapes,
e.8. Squares, circles, SCORE 1 -
COLOR - Naming and description of colors,
e.g. Redg, blues, dull grays, dull .
colors. - SCORE 1
LINE . Description of lines, .
: e.8. Thin lines, jagged, thick etc, SCORE 1
TEXTURE Reference to temtufe - describing texture,

e.g. Rough area, smoothness, SCORE 1
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LITERAL Identification and description of
' : recognizable objectg in the painting,
Emphasgis on likeness to reality.
€.8. A voman 18 pouring milk from a jug,
The. face looks real, :
SCORE ‘1 each time e reference ‘to above :
is made. (Max. 3) SCORE 1~-3

"AFFECTIVE Statements reflecting affective responses,
I e.g. Ugh!, Yuck!, I like the colors.

SCORE 1 each time an affective response _

is made. (Max 3) : SCORE 1-3

HISTORICAL Statements vhich attempt to identify the R RN
' ° artist, style, period, title of work, or '
' country, - ‘ ' :
SCORE 1 for each of the above mentioned, SCORE 1-5

Y

The emphasis is on VISUAL QUALITIES, Student responses would involve

FORMALISM

identification and explanation of those qualifies in the work of art .

~such as the surface and :tructural qua%}zé;s that are present in it,

N S . W
Mention is also made of the success or failure in the uge of these as~

" pects of the art work., The responges : involve more than just description

"

but sees RELATIONSHIPS between the various Qualities.
RESPONSE CATEGORIES EXPLANATIONS & EXAMPLES

SHAPE Emphasia on the use and rela~

. ’ tionship of shapes to each

J ‘other and to other elements

in the work.
e.g, The small curvilinesr
. shapes are set against
‘the larger triangles,
SCORE 1 Where shape is a
primary determinant
and relationships
betwesn shapes are
noted,

2 Where shape is seen
in relation to othker
qualities.

e.,g, The contrasting
shapes give a
strong contrast
and adds variety. i SCORE 1-2




RESPONSE CATEGORIES -

COLOR

LINE

EXPLANATIONS & EXAMPLES

Identification of color relation-
ships, _
SCORE 1 Where color 'is a primary
. determinmant ard relatione’
 ships betweén colors are
noted, :
¢,8. The strong yellowa are
used 48 a foil against
the purple, 3
2 Where color is seen in
*  relation %o other qualities,
e.g, The subtle changes in
‘color increases the
o complexity creating a
\u« ‘balance against the
large grey areas.

Identification and elaboration nn
qual&tiea and velationships of
SCORE 1 Where line iz a primary
determinant,
e.g. 8trong, bold lines
' are used to emphasize
shapes/forms,
2 VWhere line is seen in
relation to other qualities.
e.8, The sinuous lines
’ repeated in other arehs
add rhythn,

Identification and elaboration on
qualities and relationships of
texture,

SCORE 1 Where texture is a primary

determinant,

e.g. The rough texture of
the rocks created.
added interest in an
othervise empty area.

2 Where texture is a primary
determinant in relation to
other qualities,

e.,g., Varieties of texture

contribute to sgatial
N effects.

' SCORE 12

SCORE 1«2

"x}%

SCORE 1-2

L]
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RESPONSE CATEGORIES ) EXPLANATIONS & EXAMPLES
BALANCE" ,v Identification and elaboration on ;
e T qualities and relationships result+

_ ing in BALANCE,
2 SCORE 1 Where’balance is identi-
fied, o
e,g. The drapes in the )
- -~ . background act ag a ” -
. . balaince to the objects
on the table, :
2 Where balance is a primary
"~ determinant in relation to
other qualities,.
) ‘ e.g. Balance is obtained by
' the reEetition of the
shapes, SCORE 1-2

(.3

CONTRAST . Recognition of the use of contrast,
Identification ¢° contrast obtained ¢
through the relationship of other
qualities,

SCORE 1 Where contrast is identified.

e.g. There are uses of strong
contrast .

SCORE 2 Where there is an explanation

to show how contrast is

‘obtained.
. e.g. The red blouge is con-
. ' trasted against the
. . ¢ ggeen drapery. ’
PROPORTION Identification of the use of pro-

portion in the work, ;
Reference to the use of proportion /
in relation to other qualities,
e.g. There are large areas and |
small areas,
Use 1g wade of a variety of
size relationships in terﬁp
of color areas.
8CORE 1 When use of proportion 1?
recognized,
2 When uge of nroportion is
- seen in relation to other - .
‘) ' qualities, : SCORE 1.2
) .

-
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' RESPONSE CATEGORIES

SIMPLICITY/
COMPLEXITY

" . GRADATION

REPETITION _

© BEST COPY AVNLIBLE

. EXPLANATIONS'& EXAMPLES

. Identification of the use of simpli- o '

'-SCQREkl Where mention is made of the

EIdentification of the effect of the

' ‘ . ' Pagé 9ll

city or complexity. ° i
Reference to the use of other visual - - o
qualities in obtaining the effect L)
of gimplicity or complexity.. T
e.g. .There is an overall simplicity ok
+ - about, the painting, : , .
By limiting the -color range S
' and textural differences the
effect of simplicity was
accomplished,

use of simplicity/complexity., IR
2. Where gimplicity/complexity . . e

is seen 48 a result of the i .

‘use of other qualities. y SCORE 1.2 -
Identification of the use of gradation ~ - . _
 in one or more surface qualities. S
Recognition of the effects of grada= : K

_ tion through the use of other ¢
qualities, ! ’ :

.€.8: There are subtle gradations
- of green on the hills, .
Gradations of color and tex- '
« ture give the feeling of dige ~\\\ )
tance in the hills, E
SCORE 1 Where gradation is recognized.
2 Where the ‘effects of gra-
ation¥is commented upon, SCORE 1~2-

Recognition of the use of repetition
- .8, There is repetition of the
black shapes., °
use of repetition., ' :
e.8. Repetition of the bluck , ‘
- shapes gives movement as well
-ag adds balance and rhyttm, - )
SCORE 1~ For recognition of repetitioh, ‘
" 2 For recognition-‘of effects of )
_ - repetition and its rela-
tion to other qualities, . " SCORE 1.2

€ ,./
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" * RESPONSE CATEGORIES EXPLANATIONS & EXAMPLES

RHYTHM ' g Recognition of the use of rhythm.'
. . e.g. There-is & rhythm in the use
o of lines. ,
K - Recognition ‘and identification of
3 , S the result of rhythm obtained
Y ' : o - . . through the use of other.qualities,
Pl ' e T L edge Rhythm was obtained rough
_ - ~« the regetitiou of sim ar
D y S *  shapes, ' ..
‘ ' 5 SCORE 1. Where rhythm 19 identified
e 2° Where rhythm is seen
_ . through the use of- other .
~ ) ' qualities. . Y
' o . ¥
SPACE - 'Recognition of the use of spatial
' . effects,
" e.g. There iz a feeling of spa- ,
.- clousness "in the blue, '
Recmgnition and identiftcation of
—_— _ : ' the regult of spatial effects obe
I o : ~  tained through the use of other
; g . : ' qualities, 4
e.g. Ambiguity in space relationﬂ

© s obtained by having negative

- and positive areas of equal-

F e

S SCORE 1. Where space or spatfal re- .
LT o ~ lations are mentioned, .
P , ’ 2 Uhere there is an amplified
. B : AR statement. about space and
' ' it effects,
. . . L
. FORMAL ASPECT" Statément indicating that the viewer
R : S - has perceptually organized aspects
of the art work into a formal
total character.
e.g. The arrangement is closer to
~, - the claesical pictorial
tradition,

SCORE 1 Where an attempt is rade to
. - give the total effect of the -
e . work in terms of ite surface
: " qualities, L
2 Where there is an elaboraw
tion of this and an effort
13 made to support 1t.

» .

or near equal size. " - .

There is little over all unity.

Page 92 .

SCORE 12
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L. EMOTIONALISM i - S e

o . . N ~

’ -
The emphasis is dh EXPRESSIVE QUALITIES which can besc be stated through

- efforts to interpret the work of art. Student tesponses would be in the

17

form of varioua 1nté%pretations of the 1dea, modd or feeling conveyed by
- the work, SRR 1 | , '»:

o

RESPONSE - CATEGORIES EXPIANATIONS & EXAMPLES

LITERAL ° T 'Imparting expresaive qualities to . : Lo
' \ B ' . vecognizable objects, . . .
. K : Y e.g, ‘The threaténing clouds.
R - N .Relating other visual qualities in ce L
T : C e g *  the .work that contribute to S
" . creating particuiar moode or
. 4 ‘impressions._
CN . ey e.g, Thére is an expressfqn of
D e s horror on the face, - ‘e _
- . - &« + - The jagged line of the hilla
L " A together with the blood ‘red
+" . .sun strengthen the mood ° of
o " violence, '

. . '  (Max, 3) *" . "SCORE 1«3

s ASSOCIATIVE. o Identifying expressive qualities 1n : .
. T “ . 'the work through asgociating ob- ) :
S a . .o , " jects or emotions outside the
- . . 7 picture, -
- = p.g. She stands 11ke a tigresa, .
o - --A carnival of colors. ~ . = .
. : . . -. Like the wife of a £1sherman
. ", expecting her husband from
the sea, e C
. . (Max.‘3) S 8CORE 1-3

. ALLEGORICAL/ . ¥ stating or inferring that certain o \S\\<

© SYMBOLIC . . aspects ‘of the work combine to - c

‘ ' s : - represent’ something beyond the

primary and ‘factual, Making

symbolic interpretations,. ) ' .
~ e.g. The maii with ,the flag sym- St

bol’zes freedom. :
The dark heavy colors and

. thick lines stand for

. ~ oppression, ' L '
: " : - (Max. 3) , SCORE 1-3 -

W d




'RESPONSE CATEGORIES ~  EXPLANATIONS & EXAMPLES S

- INFERRED . Ascertains underlyifig principles e
' SR y in work which reveals .the basic - ' .
© _ attitude of a fiation, a period
o . ' or'clags, or "the ‘religious, philo~--
’ ' sophical or psychclogi 11.inclis
. -nation of the artist, o
0 ; é.8. "rhe: Cypress" d evidence of
) . the disturbed state of Van : , :
T . Gogh's mind, ) S .
. o R : - . The picture illustrates the . -
s o o L deoadence of the times, o
N ' . B t . S (Max. 3) SCORE 1-3
-MCDAL ASPECT-. . Synthesiging aspects of a work into \
SR o a larger non-formal total character), .
I © + e.8. It is mystical, v B ©
: R § gives me a’weird fgeling. S
. L (Max. 2) . - SCORE }2

-
-
[ 2
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T nms AD ARTISTS ozf mmmcs : .

o | maxs ARRANGED ¥ mmx ORDER ACCORDING: TO 'pmzsr mssrousns
o \ | FOK ALL THREE GROUES. |

*Experimentpl 8lide

4

**Experlmtal S1lide also used during the second portion of test.

.

RANK ARTIST AND TITLE 'J.‘OTAL ) RANR ARTIST Am TI’I‘LE
e SCORE - R ' SCORE
1 Jan Vérmeer**' ‘ 13 m.aude Monet L
‘ The Milk Maid 264 N ?ool of Waterlilies 239
2. J. Wright of Derby 14 Joseph scenagw’_ )
-Doredale By Moonlight . - . Brooklyn Bridge o
- (1785) - - 263 o (91, 237 -
3 Meindert Hobbema 15 . Jean Chardin g
~ + A pond in the Forest - - : Sti1l Life with t
o (1688) 262 Rib of Beéf - 237
&% Andrew Wyeth : 16 Rolf Nesch* o
'Christina’s World . e Treés (1935) 1235
(1948) 259+ .5 | .‘ ST
3 Y Grant Wood : N
5 _Augusce: Renoix® -~ - . -American Gothic
- luncheon-of the Boat~ . ' (1939) 233
‘ing Party (1881) - 256 . - A
N .18 . Licnmel Feininger : @
L6 Cover Illustration s . Church of the -
' Readers Pigest 254 Minorities - | 230
. 1 ] A * .
7 . Georges Seurat. 19 Cover Illustration o
~ ., Sunday Aftermoon. on v . Readers Digest = = 229 .
- Grande Jatte (1884) 253 = . o L
T : 20 Cover Ilr,\wtrat%on
-8  .JeaneFrancois Millet - - Reader’a Iigest - * - 224
" The .Gleaners . 252 - ) o
., ' : 21 . John Marin - - |
9 Pablo Picaeso 1 : - Ship, Sea and Sky -
Woman. o, 250 - Forms 223 °
10 . Carlo Cara . | 22 Cover Illustration -~
. ~ The Boatman (1930)" 247 V. " Readers Digest - 222
11~ REdgar Degas , .23 Vincent Van Gogh
L' Abainthe 243 . Potato Baters (1885) 222
12 Vincent Van Gogh* , S 24. Paul Cezamme* - _
: - Starvy night (1889) 260 ., - 8till Life 221




.. 26

2

*Experiment:al Slide -
**Bxperimental Slide also used during the aacond portion of test,

\
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Barges on the Thamea

o .,5‘

: ’ ' M & - \ . e el
, - . [ . . : : .
RANK: - ARTIST AND YITLE’ TOTAL  -RANK - ARTIST AND TITIR - “TOTAL
; e o " __SCORE : ’ SCORE
- T T
P ‘ ‘ ‘ : I J
25  Willem Cldez Heda = - . ™39 Vincent Van Gogh* poo
* Desert 220 ' ’ Night cgfe ¢ 188 .
Paul Gaugutivk, . 40 . Georges Rouuult -
White Horse - ; - 215 """ Chrigt and. the .
T | - - Figherman " - 186 K
. Albert Marquet* , R - |
Colours of Naples o 41 - Fred Rousmgn - .
(1910) ~ - 213" Feastival of Life ° : -
. - o (1969) , 184 -
28 ‘Henrl de Toulouge~ . = - - o , o -
Lautrec* . ' 42 Richard Diebénkorn
!.a Dangé de 1 Goulue 211 7 . Woman in Front of - .
' . a Window. - © 181
29 . John Sloan L e : L
ucSorley 8 Bar 210 | " 43 | Rdward Hopper .
. : . Night:ha‘wko' - 181
30 . Cove_r Ilvlustration o : ' -
. Readers Digest 209 o W Pablo Picasao** ’
R T o " @¢irl in Front of o
'B. de Witte el @ Mirror (1932) 180.-
" Interior of the 0l1d. . o T,
. Church at Delft. 208° o 45 Maurice Viaminclh
. - - Houses at Chatou
' Paul Ceézanne _ (1903) - : -178 .
. - The Cerdplayers (1&92) 206' . . Lo -
o . 46 Charles Shéeler -
33 Charles Sheeler ~_ American Landecape'
: Ludeaberg ' 204 (1930) . 175 -
34  Jose Clements Orozco 47 Cover Illustration
. . Zapatistas 197 - " Readers Digest 169
35 Jack Levine - - 48 ' Wayne Thiebald C
S Welcome Home (1946) 196 Tug ’goad (1966) 169 ¢
36 - . Heginald Marsh - 49 " Salvadore Dali - -. '
- Tattoo and Haircut - The Persistance of o
- (1932) 196 Mewory (1931) 166
37 " Ben. Shahn- - , 50 . Philip Evergood
. Handball (1939) 192 Dream Catch (1946) - 165
38 Juan Grie . . " 51 Andre Derain :
: The Violin (1916) 190 165

. . » o o
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4 * . ) ° :
RANK  ARTIST AND TITLE - . TOTAL RANK  ARTIST AND TITLIE - TOTAL
N S SCORE SRR SCORE
52 Jvan Albrigkt* © 27 66 .  George Crisg . B
“.~.. , Into the World There - Waving the Flag 236
" . Came'a Soul Named : - L B . ////’i..
Ida (1927-~30) - 162 .67 Raoul Duffy* *
R , i ' Deauville (1938) 136 .
53 .. 'George Bellowa : : ' :
o Dcmpsey and Fixpo - 156 - . 68 Piet Mbndrian »
y ‘ ° . : Opposition of Lines:
54 Stuart Davig¥ * . _ " Red and Yellow (1937) 135
~ - Summer Landscape (1930)156 R
o y . 69 -Vaaily Randinsky* . o
55 Ben Slighn , o Composition VII, : . T
v "Miner's Wives (1948) 155 ' . Fraguent 1 (1913) 32
~ 56 Georges Braque - 70% . Graham Sutherlend =
“" " Interior (1943) 155 A ,8ti1l Life 132
. 57 Marc Chagall . 71 . Mareden Hartley :
.. - The Sabbath (1910) 155 . ‘Fighermen,'s Last : :
. v . ~ Supper (1940-41) (131
58  Jasper Johns - , : : .
- Zero Through Nine T 72 Gabor Peterdi -
) - (1961) K 151 - Tidal (1955) 126
59" Max Weber - 73 :  Joseph Albers .
Three Musicians 150 , Far Off (1950) 121
* 60 - - Pernand.leger¥ 74 Stuart Davis T
"~ The Smoke (1912) 146 g Beater Mo. 1 117 .
o féﬂ . Joan Miro o ) 715 Willem Dexoontng o
e " Pemme et Oiseau dens : y Wi \2 115
" la Nuit (1945) - 146 - S |
o o . 76 Adolph Gottlied : ' '
62 Edvard ‘Munch ~ S Blast II (1957) . 110 /
. 'Dance of iife o - \ - ’
- (10851900 w2 77 Fritz Wiater - \
o ; - o Black Before Red A .
63 Edvard Munmh** (1953) - 106
. . The Scream (1895) 141 < _ Cor, T
: | T 78 Robert Motherwell
- 64 Pernand Leger ’ P lergy For the Spanish
’ . large Breakfast (1921) 140 epublic (1958) 100
65 Pablo Pleasso - | 79°  Joan Miro .
8t11l Life with . Boum Boum Bird. (1952) 100 .o
Guitar (191é) 138 . N

80 Mnrk Rot:hko*

‘ : : Horigzontals: Whites
erimental 31£dea " Over Darks (1961) O
imental Slides also uaed during the second portion of test,

RN




